
 

    

 

 

 

 
D.3.1. Training, instruction and capacity-building materials related to 

WP 3 Language revitalization and teaching minority languages1 

The WP 3 Language revitalization and teaching minority languages focused on the capacity building 

at Faculty of “Artes Liberales”, University of Warsaw, with the following objectives:  

 Developing expert knowledge on language revitalization programs combining grassroot 

(community-driven) and top-down approaches  

 Establishing new forms of collaboration with non-profit organizations, educational institutions 

and community-based organizations in order to design and carry our joint revitalization 

programs 

 Acquiring practical skills for designing, implementing and managing specific projects related to 

linguistic and cultural revitalizations   

 Developing efficient teaching methodologies and curricula for endangered languages and 

minoritized groups 

 

This document is a collection of materials from ENGHUM workshops, summer schools and conference. 

First group of presentations (1-5) focus on principles and methods of language revitalization. The 

second group (6-15) demonstrate practical examples and best practices in the field, covering a wide 

range of communities and endangered languages. The third group (16-21) illustrates the importance 

of integrating various disciplines and skills for the success of language revitalization projects. 

 

                                              
1 This work was developed within the project ‘Engaged Humanities in Europe’ funded by the 

European Union’s Horizon 2020 research and innovation programme under grant agreement No 

692199. 



List of presentations:  
 

1. Lenore A. Grenoble, Enhancing language revitalization through transdisciplinary collaboration 

2. Robert Elliot and Janne Underriner, The Northwest Indian Language Institute, Practical 

workshop on placed based learning and language revitalization  

3. Itesh Sachdev, Language Attitudes & Identity 

4. Itesh Sachdev, Origins of Vitality Theory 

5. Itesh Sachdev, Vitality of Urban Multilingualism (VuM) 

6. Werner Hernández, Nawat. Linguicide and revitalization efforts. Injuries, damage and cure   

7. Werner Hernández, Social violence, language revitalization and healing  

8. Elwira Sobkowiak, Documentación y revitalización del náhuatl en Xilitla (Huasteca Potosina) 

9. Guillem Belmar Viernes, Using social media to make small languages visible: Boosting Digital 

Language Presence For European Minority Languages 

10. Mathilde Craker, Where people, territory and culture meet. An insight into endangered culture 

and language revitalization through integrated cultural landscape management  

11. Katarína Slobodová Nováková, Cultural and linguistic revitalization as a potential means of 

preservation of specific German ethnic group in Slovakia 

12. Nicole Dołowy-Rybińska, Maintaining minority language: for the minority itself or for all? The 

educationproject‘2 plus’ in Upper Lusatia(Germany) 

13. Ficenca Raquel Eliza, The strengthening of the culture and language of ndyuka in Suriname  

14. Beñat Garaio, Integrated research and practical strategies in teaching and learning basque  

15. Beñat Garaio, Transdisciplinary humanistic research at its best. Case studies where 

documentation also meant revitalization  

16. Genner Llanes Ortiz, Revitalisation or re-folklorisation? The aesthetics and politics of the New 

Maya Song 

17. Genner Llanes Ortiz, Contemporary Indigenous Music: An opportunity for revitalization? 

18. Gregory Haimovich, Failures in the lexical modernisation of southern quechua and possible 

ways to overcome them 

19. Gregory Haimovich, Developing an effective model of lexical modernization for an endangered 

language  

20. Gregory Haimovich, Why terminology planning is important in language revitalization  

21. Marta Ostajewska, Basic principles of creating audio visual materials  













































































































































































































































































































Language Attitudes & 
Identity

Itesh Sachdev (PhD Psychology)

Professor Emeritus of Language & Communication

SOAS, University of London, UK



Language Attitudes

• Introductions & definitions

• Measuring language attitudes

• Some findings on attitudes to UK 
Accents

• Language attitudes, use & identity

• “To be or not to be an „Indian‟ ”:  
Some Canadian & Bolivian data

• Concluding Notes..



Background....
Born in Kenya with: 

Gujarati, Hindi, Swahili & 
English + others; 

Studied in Kenya, UK & 
Canada: Social 
Psychologist

2016: Fritz Karsen Prof at 
Humboldt Univ

Professor Emeritus of 
Language & Communication 
@

School of Oriental & 
African Studies (SOAS), 
University of London:

- 40+ languages of 
Africa, Middle East & 
Asia taught



My areas of research interest

Social Psychology of Language & Intergroup Relations,… 
but like being interdisciplinary.. 

… minority-majority relations and language, ethnolinguistic 
vitality of minorities, multiculturalism & 
multilingualism, intercultural and cross-cultural 
communication, language learning…

….Attitudes, identities, beliefs, perceptions, behaviour

Studies conducted with minorities and majorities in 
Canada, USA, Bolivia, UK, France, India, Spain, 

Tunisia, etc



Definition of Language 
Attitudes

• Much debate about definitions & 
operationalisations…. Many many 
studies  (see reading list for 
examples)

• “Any affective, cognitive or 
behavioural index of evaluative 
reactions toward different language 
varieties or their speakers” (Ryan, 
Giles & Sebastian, 1982)



US English…

http://uk.youtube.com/watch?v=4kW3K3OclnEhttp://uk.youtube.com/watch?v=4kW3K3OclnE

http://uk.youtube.com/watch?v=4kW3K3OclnE
http://uk.youtube.com/watch?v=4kW3K3OclnE


“…Asian communities..warned… 
members must dress and 
behave like white people..”



Measuring Language Attitudes 
– 3 major ways 

(i) Community Impressions

…. Public treatment of Language 
Varieties

Eg: - analyses of national language policies

- analyses of language in popular media

- language in official places

- language by subgroups in society …

…no explicit requests from 
respondents 



Measuring attitudes cont..

(ii) Direct Questions

…. Questionnaires, interviews, etc
Eg: - how favourably is RP viewed?

- which languages preferred when? 

- desirability of learning languages or 
particular languages 

- opinions about language use, policies …

…general focus on beliefs, 
though affect & behavioural intention 

sometimes included…

but social desirability??



Measuring Language Attitudes cont.

(iii) Indirect Method

…. „Matched-Guise Technique‟ – Lambert et 
al, 1960

General procedure

- Same speaker creates different 
recordings/”guises” of varieties, languages, 
etc

- these are evaluated/responded to by 
listeners (status & solidarity scales, 
behaviour, etc)

- authenticity issues 

- controls for voice quality and other 
idiosyncratic features



Measuring Language Attitudes cont.

…. Matched Guise Technique ... On 
Youtube..

http://www.youtube.com/watch?v=3UgpfSp2t6k

http://www.youtube.com/watch?v=3UgpfSp2t6k


Research on English Varieties in UK
Many years of research in sociolinguistics, 

social psychology of language reveals 
heirarchy:

STATUS (prestige, intelligence, 
competence...)

Received Pronunciation (RP)

Regional and European Accents (eg. 
Somerset, S. Welsh, 
French, etc)

Urban Working Class (Cockney, 
Birmingham, etc)

“Visible-Minority” accents



Research on English Varieties in UK

However,  research also shows:

Solidarity (warm, friendly, 
trustworthy...)

Regional

Urban Working Class

Received Pronunciation



Applied Research on English Accents

Employment

…. RP speakers get more high status 
jobs than Welsh Accented speakers… 
(Giles et al, 1981)

Medical

..RP accented patients diagnosed as 
“psychosomatic”; regional accented 
…“real physical problems”…(Fielding & 

Evered, 1980)



Oral Assessment & Accent Evaluation
Sachdev, Elmufti & Collins (1998)

Brief Background

1988: Maggie Thatcher‟s UK Govt introduced 
G.C.S.E….

Teachers examiners….  Due to continuous assessment 
component (today?)

From “Guide to Teachers” Booklet by UK 
Examinations Council
“..care should be taken to avoid conveying 
negative attitudes toward regional or local 
accents and dialects”

How do teachers assess accents?



Study 1

Participants
51 Teachers of English( 28f; 23m), all white and 
middle class; from 9 different London Schools

Design
„Repeated Measures‟ – Participants evaluated same 
person speaking in 4 accents (random order and pre-
rated different content for each accent): RP, 
Cockney, Asian & Afrocaribbean

Procedure
Evaluation of 4 accents on (i) GCSE criteria; (ii) 
Status and Solidarity Scales; (iii) „own 

accent‟ & manipulation checks; (iv) 
“ what is study about? (v) other info.



Evaluations of Accents 
on GCSE Criteria



Evaluations of Accents 
on GCSE Criteria

2.5

3.5

4.5

5.5

Ideas Style Diction

RP

Cockney

Afrocarib

Indian



Impressions  of GCSE 
Accents



Impressions  of GCSE 
Accents

2.5

3.5

4.5

5.5

Intelligent Privileged Friendly

RP

Cockney

Afrocarib

Indian



Other results of Study 1

(i) 94% identified accents 
„correctly‟

(ii) 70% (+) said „own‟ accent was 
close to RP

(iii) BUT 70% (+) said study was 
investigating prejudice!!!



Study 2

Participants
78 Teachers & Trainees: 44f; 34m; from London 
Schools

Design
Completely „Independent-Groups‟ Design – Participants 
divided into groups so that they heard ONLY ONE 
OF 3 accents: RP/Birmingham/Asian

Procedure
Random assignment to accent so that each 
participant only heard one accent. Content Identical. 
Evaluation of 3 accents on (i) overall GCSE grade 
(out of 20); (ii) Impression formation & attributions 
for success; (iii) „own accent‟ & manipulation checks; 
(iv) “what is study about? (v) other info.



Other results of Study 2

(i) 95% identified accents 
„correctly‟

(ii) 65% (+) said „own‟ accent was 
close to RP

(iii) NONE said study was about 
prejudice!!!



Ratings of GCSE accents 
in  Study 2

1.5

2.5

3.5

Intelligibility Room for improvement

RP Birmingham Indian



GCSE Marks out of 20

16.8

13

14.1

10

14

18

Mark

RP

Birmingham

Indian



Summary & Conclusions

- Use multi-design & multi-
methodological approach

- Attitudinal Hierarchy – difficult 
to change.. 

- http://www.itv.com/news/2013-09-25/28-of-
britons-feel-discriminated-against-due-to-
accent/

http://www.itv.com/news/2013-09-25/28-of-britons-feel-discriminated-against-due-to-accent/
http://www.itv.com/news/2013-09-25/28-of-britons-feel-discriminated-against-due-to-accent/
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Language and identity
 Did you consider language an indispensable 
element of your identity?

• Individual identity
• „A self-understanding or self-objectification to 

which one is emotionally attached‟ (Holland 1997) 
• Many psychological texts on identity scarcely 

mention language as a factor 

• Social/Group identity: 
„that part of an individual‟s self-concept which 
derives from his/her knowledge of his/her 
membership in a social group (or groups) 
together with the value and emotional 
significance attached to that membership‟ 
(Tajfel 1981) 



Individual and social identity
• Individual identity
• „A self-understanding or self-objectification to 

which one is emotionally attached‟ (Holland 1997) 

• Many psychological texts on identity scarcely 
mention language as a factor 

• Social identity: 
„that part of an individual‟s self-concept which 
derives from his/her knowledge of his/her 
membership in a social group (or groups) 
together with the value and emotional 
significance attached to that membership‟ 
(Tajfel 1981) 



Importance of Language to 
Identity

(i) It is important to learn Gujarati to 
understand our culture. We have to 
keep Gujarati alive. By learning 
Gujarati we can keep our identity.  
(Gujarati Interviewee of Creese et al, 
2006, Language and Education).

(ii) “Mexican-Americans who can‟t speak 
Spanish should CHOKE on their 
CHILLI BEANS”

- New York subway graffiti



To be or not to be an „Indian‟: 
some identity and language data 

from Canada & Bolivia
…Focus on Indigenous Languages…

“Our languages are the cornerstone of who we 
are as a People. Without our languages our 

cultures cannot survive”

- Assembly of First Nations, 1990



Indigenous Peoples & languages 
in Canada and Bolivia..

(i) TODAY:

- Canada: Ind.: approx. 2%

- Bolivia: Ind.: approx. 60%

(ii) Years of concerted efforts by 
governments and church to eradicate 
“Indian” languages and cultures –
these are thus either extinct or 
endangered or under severe threat…



To be or not 
to be an 

„Indian‟: some 
identity and 
language data 
from Canada & 

Bolivia
Focus on 

Indigenous 
Languages…



To be or not to be…
Am I Indian….?

Kenyan? African? Asian? 
Gujarati? African Indian? 

Indian/Asian British? British?...



What‟s in a name?...”Indian”?

Am I Gujarati? Indian? Kenyan? 
African Indian? Indian/Asian 
British? British? English?...

Names/labelling: 
- Meaningful Identity
- Core Symbols
- Social Constructions



Little research on 
Indigenous Peoples‟ labels…
(i) USA Websters 3rd Edition:

Indigenous: 1. Native
2. Indians are the indigenous 

inhabitants of America
(ii) UK Oxford Concise (1995 Edn.):

Indian: 1. Native of India
2. American Indian (note on 

usage about European search for 
route to India)



Little research on effects of 
self-labels by indigenous 

peoples.
How do  indigenous self-labels affect 

language use and attitudes? (n = 150+… 
sociolinguistic survey, identity,etc)

Expectations:
“Indian/Indio” – colonial … thus favourable 

about colonial language, i.e. in Canada –
English, in Bolivia – Spanish

“Cree/Haida/Aymara” – self-determined… 
thus favourable about Cree/Haida in 
Canada & Aymara in Bolivia



Little research on effects of 
self-labels by indigenous 

peoples.
How do  indigenous self-labels affect 

language use and attitudes?
Expectations:
“Indian/Indio” – colonial … thus 

favourable about colonial language, 
i.e. in Canada – English, in Bolivia –
Spanish: so positive correlation..

“Cree/Haida/Aymara” – self-determined… 
thus favourable about Cree/Haida in 
Canada & Aymara in Bolivia… so 
positive correlation



Identity and Language Correlations 
(Sachdev, Arnold & Yapita, 2006; Sachdev & Hanlon, 2000; 

Canada Bolivia

„Indian‟ Haida/

Cree

„Indio‟ Aymara

Colonial 
Language

.14* -.16* .10 -.29*

Indigenous 
Language

-.16* .32** -.20* .34**



Summary of Findings 

Expectations confirmed:

“Indian/Indio” – colonial … thus 
favourable about colonial 
languages, i.e. English/Spanish

“Cree/Haida/Aymara” – self-
determined… thus favourable 
about Cree/Haida/Aymara



Concluding Remarks
(i) Attitude hierarchies are difficult to change
(ii) Adopt multi-methodological approaches
(iii) Attitudes and Identity linked…
(iv) Identity – Key for Language Maintenance & 

Revitalisation: focus on Self-Determination 
& Rejection of Imposed Categorizations.

(v) Relationship between language, attitudes and 
group identity is not static..

Hmmmmm…Whats missing in presentation and 
analyses so far… ? After the break..?



Origins of Vitality Theory
Itesh Sachdev (PhD Psychology)

Professor Emeritus of Language & Communication

SOAS, University of London, UK



Plan

• Introduction – what‟s missing..?

• Language & identity video…

• Ethnolinguistic Vitality..definitions..

• Subjective Vitality Questionnaire 
(SVQ)

• Concluding Notes..



Concluding Remarks from 
before…

(i) Attitude heirarchies are difficult to change
(ii) Adopt multi-methodological approaches
(iii) Attitudes and Identity linked…
(iv) Identity – Key for Language Maintenance & 

Revitalisation: focus on Self-Determination 
& Rejection of Imposed Categorizations.

(v) Relationship between language, attitudes and 
group identity is not static..

Hmmmmm…Whats missing in presentation and 
analyses so far… ? After the break..?



Concluding Remarks
(i) Attitude heirarchies are difficult to change –

because of existing power and status of 
groups in society

(ii) Attitudes and Identity linked… as a function 
of power and status differences between 
groups..

(iii) Identity – Key for Language Maintenance & 
Revitalisation: focus on Self-Determination & 
Rejection of Imposed Categorizations… more 
powerful minorities are better able to do 
this..ie contextualise in terms of the 
economic, social, political & environmental 
empowerment of minorities 

(iv) Relationship between language, attitudes and 
group identity is not static; it varies as a 
function of power and status differences…



Missing in previous frameworks/ 
models/ analyses on identity & language..

Analyses of 
socio-structural 
variables like 
power, status, 
demography 
since they have 
clear effects 
on intergroup 
behaviour… 



Filling the sociostructual lacuna…
• Power, status and other demographic 
variables.. ie.. sociostructual variables 
have clear effects on intergroup 
behaviour… (my PhD research also demonstrated 
with experimental approach – „the role of power and 
status in “minimal” minority-majority relations‟).

• Giles, Bourhis & Taylor (1977) proposed 
the notion of „ethnolinguistic vitality‟ to 
fill the sociostructural lacuna in analyses 
of integroup relations.



Definition of Ethnolinguistic 
Vitality

That which..

…“makes a group 
likely to behave 
as a distinctive 
and active 
collective entity in 
intergroup 
situations.” 

(Giles, 
Bourhis & Taylor 

1977: 308).



Factors underlying 
Ethnolinguistic Vitality

https://screenshots.firefox.com/9QD
64FRxBGcFCZce/www.researchgate.ne
t

Link to Bourhis et al (1981) original 
SVQ..

https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net


Factors underlying 
Ethnolinguistic Vitality

(i) Demographic factors relate 
to:

…“sheer numbers … and their 
distribution …in urban, 
regional or national 
territory…”

-numbers: absolute, 
birthrate, mixed 

marriages, immigration, 
emigration

- distribution: 
concentration and proportion



Factors underlying 
Ethnolinguistic Vitality

(ii)  Status factors 
relate to:

…group‟s “…economic 
wealth, social status, 
socio-historical 
prestige, status of 
group language”

- Economic status, 
social status, 

sociohistorical 
status, language 

status inside and 
outside group. 



Factors underlying 
Ethnolinguistic Vitality

(iii)  Institutional Support 
and Control factors 
relate to:

… “…the extent to which 
language group enjoys 
formal and informal 
representation in the 
various institutions...”
- in mass media, 
education, government 
services, industry, 
religion, culture, 
politics… 



Vitality and measurement..

• How can we measure 
ethnolinguistic vitality…?

• … discussion in small groups..?



Factors underlying 
Ethnolinguistic Vitality

https://screenshots.firefox.com/9QD
64FRxBGcFCZce/www.researchgate.ne
t

Link to Bourhis et al (1981) original 
SVQ..

https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net
https://screenshots.firefox.com/9QD64FRxBGcFCZce/www.researchgate.net


Vitality and measurement..
(i) „Objective‟ and 

„Subjective‟

(ii) Measurement:

- Official 
statistics and data 
for „objective‟?

- Subjective Vitality 
Questionnaire 

(Bourhis et al 
1981)…? 



Examples of SVQ questions…
Demographic :
“Estimate the proportion of 

population in Warsaw of the 
following groups:-

People of Polish descent
0%__:__:__:__:__100% 
People of Gujarati descent
0%__:__:__:__:__100% 

“To what extent do the following 
marry only within their own 
groups:-

People of Polish descent
Not at 
all__:__:__:__:__exclusively

People of Gujarati descent
Not at 
all__:__:__:__:__exclusively



Examples of SVQ questions…

Status:
How highly regarded are the following 

languages in Warsaw:-
Polish

not at all__:__:__:__:__extremely highly 
Punjabi

not at all__:__:__:__:__extremely highly

How proud of their cultural history and 
achievements are the following groups in 
Warsaw?:-

People of Polish descent
Not at all__:__:__:__:__extremely

People of Punjabi descent
Not at all__:__:__:__:__extremely



Examples of SVQ questions…
Institutional Support and Control:
How well-represented are the following 

languages in Warsaw mass 
media?:-

Polish
not at all__:__:__:__:__extremely
well

Mandarin
not at all__:__:__:__:__extremely
well

How well-represented are the following 
groups in the cultural life of 
Warsaw?:-

People of Polish descent
Not at all__:__:__:__:__extremely
well

People of Chinese descent
Not at all__:__:__:__:__extremely
well



Findings of early studies using SVQ… 
(was Bourhis&Sachdev  1981 italian-canadian study

the first empirical SVQ study,  Martin?)

(i) Objective did not always match 
subjective – there were systematic 
biases (eg generational and other 
group differences)

(ii)SV was related systematically to 
language attitudes and self-reported 

use.. Amongst italian canadians, 
cantonese chinese in uk and 
canada..etc.



Then EXCITING research with the 
BEVQ  - Allard and Landry…early 

1990s..)
BEVQ: Beliefs about Ethnolinguistic 

Vitality are better predictors…not just 
“simple-one-shot” SVQ… beliefs in 
terms of general (as SVQ), + 
normative (“should be..”) + personal 
beliefs + Goal beliefs..

Is BEVQ better at predicting language 
maintenance and other ethnolinguistic 
behaviours than SVQ..? … on to 

Professor Martin Ehala…



MACRO

INTERGROUP

CONTEXT

- Ethnolinguistic vitality of

groups

-State language policies

- & Ideologies

- Stability, legitimacy of

intergroup stratification

MICRO

SOCIOLINGUISTIC

SETTING

- Norms & rules

- Networks of linguistic

contact

SOCIAL

PSYCHOLOGICAL

PROCESSES

- Social identification 

-Similarity-Attraction

- Social Exchange

- Social Attribution

- Intelligibility

- Predictability

- Stereotyping

- Vitality Beliefs

- Acculturation Beliefs

EVALUATION &

BEHAVIOUR

- speech

accommodation

- discourse

- Non-verbal

Additive-

Subtractive

Multilingualism &

Multiculturalism

Language & Culture

Maintenance & Shift

Model of Multilingual Communication, Sachdev, Giles & Pauwels, 2012



Vitality of Urban 
Multilingualism (VuM)

Itesh Sachdev (PhD Psychology)

& Professor Emeritus of Language & Communication 

SOAS, University of London



Plan 

• Introductions & Definitions

• Age & Language Learning

• Benefits of Multilingualism

• Vitality of Urban Multilingualism 
(VUM) – let„s VuM...!!

• Concluding Notes..



Why learn languages?

700 Reasons for 
studying 

languages… 
(LLAS, 2005, 

www.llas.ac.uk/700reasons)

Barack Obama: 
www.youtube.com/watch?v
=BZprtPat1Vk

http://www.llas.ac.uk/700reasons
http://www.youtube.com/watch?v=BZprtPat1Vk
http://www.youtube.com/watch?v=BZprtPat1Vk


Learning Languages…?

Multilingualism/plurlingualism...?

– Is it a good idea? 

- What are the benefits? 

- Is it feasible & practical?

- How, What, When, Where... 

....and many other questions ..



Age & Learning Languages…..? 



AGE & LEARNING LANGUAGES...

Why...?

- Sheer Time Spent on 
Learning...

.. 



AGE & LEARNING LANGUAGES...

Why...?

- Sheer Time Spent on 
Learning...

- Expectations of the 
learning of children 
and adults differ...

.. 



AGE & LEARNING LANGUAGES...

Why...?

- Sheer Time Spent...

- expectations of kids 
and adults differ...

IN FACT...

.. ADULTS have better 
memory techniques 
and other rules and 

strategies for 
learning..



Age & Learning Languages…the 
Scientific Evidence?

Adults Can Be Retrained To Learn 
Second Languages More Easily, 

Says UCL Scientist

ScienceDaily (June 15, 2005)

Age no excuse for failing to learn a 
new language

New Scientist, 2011, C. de Lange

“The adults were 
consistently better in 
everything we 
measured”



INSTRUMENTAL benefits 
of Multilingualism

a) 73% of employers think 
language skills are 
important (Confederation 
of British Industry 
Survey, 2011)

b) knowledge of another 
language can provide.. 
opportunities – and 
boost salary by 20%” 
(The Independent, 
2008)



BRAIN/MENTAL SKILLS 
benefits of Multilingualism

• Improves how we 
classify and form 
concepts

• Improves reasoning & 
visual-spatial skills,

• Increases creativity

• Makes us more aware 
of our and other 

languages 

(Bialystock & Hakuta,1994)



HEALTH benefits of 
Multilingualism

• … „protects brain‟
against mental 
decline in old age. 
(Bialystock,2004)

• delays onset of 
Alzheimer‟s disease 
(Chertkow et al, 2010)



Well-Being & Bilingualism

Theodore M Singelis Itesh Sachdev

California State University, Chico

Supported by a grant from the NIA # 
R15AGO25731-01

School of Oriental and African 
Studies, 

University of London
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CULTURAL & SOCIAL 
benefits of Multilingualism



More social & cultural benefits...

• 'I get to go to parts of Russia I've 
never even heard of'

Sarah Gale, 37, a charity for vulnerable 
young people in Russia.

• 'It enables me to build up people's 
trust'

Diane Bouzebiba, 53, is MD of a 
technology & transactions company.

• 'I interpreted for Cristiano Ronaldo'
Marc Starr, 39, is a freelance translator 
and interpreter (Independent, 16.10.12)



LIVING JOYFULLY TOGETHER 
Respecting each others 

identities: 

If you talk to a man in 
a language he 
understands, that 
goes to his head. If 
you talk to him in 
his language, that 
goes to his heart. 

Nelson 
Mandela



Vitality of Multilingualism….

Multilinguals - a 
significant majority of 
world …

Multilingualism is the 
„norm‟… 

Jednojęzyczność jest 
chorobą uleczalną

(Carlos Fuentes,1928-2012)
Monolingualism is a curable 
disease



Since 1950….

…accelerated movement of people...

Increased migration...? From where to 
where...? What is impact...?



Since 1950….

…perhaps greatest migration is to
urban centres... within countries...

http://www.unicef.org/sowc2012/urbanm
ap/

http://www.unicef.org/sowc2012/urbanmap/
http://www.unicef.org/sowc2012/urbanmap/


Over last 30 years….

…Huge technology advances in/and era of 
„Globalisation‟: increased movement and 
exchange of people, ideas, money, food, 
etc worldwide; across borders...

increased urban diversity..
multi-ethnic
multi-faith
multi-community
multi-lingual ...



Era of 
SUPER/HYPERDIVERSITY

• Linguistic 
hyperdiversity in 
Europe…

• Hamburg: 150 
languages of school 
pupils…

• London: over 200 
languages of school 
pupils…



London & New York Multilingual Twitter Maps



Vitality of Urban Multilingualism -VuM-

VuM: the degree to which societal 
multilingualism and individual 
plurilingualism are able to thrive and 
flourish in an urban conglomeration.

3 factors (following, Giles, Bourhis & Taylor, 1977):

Demography (Immigration, proportion, 
concentration, etc)

Status (cultural, economic prestige, etc) 

Institutional representation,support & 
control (in education, government, 

NGOs, business, etc)



LUCIDE Project: Language in Urban Communities -
Integration & Diversity for Europe - with partners in 
Canada & Australia; across 18 cities!

• Education - language learning 
and language support

• The public sphere - how the 
city supports democratic 
engagement

• Economic life – the benefits of 
multilingualism and the 
requirements

• The private sphere – how 
people behave and interrelate 
and celebrate

• The urban space –
the appearance and sounds 
of the city



LUCIDE Project: Language in Urban Communities - Integration & 
Diversity for Europe - with partners in Canada & Australia, 
http://www.urbanlanguages.eu/project-background/partners

Vancouver (Pacific 
coast)
Toronto 
Ottawa
Montreal

Melbourne

Limassol

Varna

Athens
RomeMadrid

Dublin Sofia
Osijeck

London
Utrecht

Strasbourg

Oslo
Hamburg



LUCIDE Methodology

(i) Semi-structured interviews re 
multilingualism in city – city 
government, NGOs, individuals, social 
services, educators, etc 

(ii) Available Statistics (Census etc)

(www.urbanlanguages.eu; Carson & King 
(eds), 2016)



VuM in LUCIDE cities
Sachdev & Cartwright (2016)



VuM in LUCIDE cities
(i) Geographical location, history of empires, 

colonization and regional integration are 
important in shaping character of VUM

(ii.i) VUM in eastern European cities (late 
entrants to the EU), shows influences from 
ancient Hellenic, Roman, Austro-Hungarian 
through 20C end of the Ottoman Empire.
Languages of the Roma excluded.

(ii.ii) VUM in western European cities, 
Australia & Canada influenced more by 

recent colonial histories & EU emergence 
after WWII. Indigenous languages and 
cultures oppressed for long...



VuM in LUCIDE cities…

(iii) ALL cities officially monolingual, 
except Dublin (Ireland) & Ottawa 
(Canada); „One language-One nation’
serious blow to VuM…! 

(iv) Recent global migration – super / 
hyper-diversified many cities. Great 
boost to VuM…! 

(v) Size matters: Bigger cities… 
increased VuM!



VuM in LUCIDE cities

(vi) All LUCIDE cities: a clear distinction 
between „highly-valued‟ and „less-valued‟ 
languages. Decreases VuM

(vii) English: special status – but not 
enough for VuM…

in non-Anglophone countries… 
FACILITATOR for bilingualism but 
maybe inhibitor for VuM there.

in Anglophone countries: VuM inhibitor in 
USA, UK, Australia, Canada, Ireland…

…..



VUM summary of LUCIDE 
data

(i) Despite „1 language:1 Nation’…. 
era of urban super/hyperdiversity 
is here!

(ii) English is not enough
(iii) VUM varies as a function of 

demography, mobility, history, 
geography, politics, economics and 
technological advance … 

PERCEPTIONS important..



(iv) Integroup Nature of 
perceived VUM

• LUCIDE reported 
attitudes to 
multilingualism 
being associated 
with anti-
immigrant 
attitudes in 
several cities...



A white female Irish- speaker 
in officially Irish-English 
Dublin (LUCIDE report)

• Dublin has experienced significant 
eastern European (and other) in last 
few years...



A white female Irish- speaker in officially 
bilingual Irish-English Dublin reported

“... Recently, I [Irish] was racially 
abused on a bus when I was speaking on 
the phone to my father [in Irish]. A[n 
Irish] woman started blasting that she 
was sick of us!...we were taking jobs, 
and her daughters were home with no 
work,… and it was because of the likes 
of us!” (LUCIDE report)



Concluding notes…
(i) Multilingualism is THE norm 

worldwide with instrumental, 
cognitive, health and social and 
cultural benefits

(ii) Though language is key dimension of 
group identity &...

(iii) Relationship between language and 
group identity is not static and 
varies as a function of the power 
relations between groups, WE 
NEED TO MOVE AWAY FROM 
ONE LANGUAGE-ONE NATION...



Concluding …
(v) Multilingual communication … multi-

factorial.. dynamically evolving 
throughout…

Multilingual accommodation= intergroup 
communication… ie. „negotiating‟ group 
identities; balancing social 

inclusion and differentiation
(viii) Let‟s „VuM‟ together.....!



... આભાર...& Dziękuję



NAWAT
Linguicide and Revitalization 

efforts.
Injuries, damage and cure

WERNER HERNÁNDEZ G.



21, 400 Km2

El Salvador
Ameryka Środkowa



Słowenia

20,273 km²



Mexicano corrupto
Pipil

300-900 a.c

1500 a.c

▶ THE LAST OND ONLY NAHUA POPULATION OUT FROM 
MEXICO





I. 
LINGUICIDE



1932     HOLOKAUST



▶ 1821
▶ 1892
▶ 1932



Ethnic/ Linguistic
 target

▶ “IT IS FORBIDDEN TO 
SPEAK IN NAWAT. 
THE ONE WHO 
SPEAKS NAWAT WILL 
DIE”

▶ Genocide/ Linguicide



2.10%
0.001%



WARSZAWA 
1,738,000 

(2.10%)   36,500



II. 
REACTIONS
Damage and injuries



▶ Quitted the language
▶ Quitted their housing places
▶ Changed their names
▶ Changed their clothing
▶ Stopped teaching their children
▶ To mingle in the crowd and Don’t give a 

clue





▶ An occurrence disrupting the normal conditions of existence and causing a 
level of suffering that exceeds the capacity of adjustment of the affected 

community.

▶ HUMAN SUFFERING
▶ MENACE TO LIFE

▶ DEATHS
▶ INJURIES

▶ DESTRUCTION
▶ MATERIAL LOSS

DISASTER



▶ Natural event (earthquake, volcanic eruption, hurricane, 
mudslides, floods, droughts)

▶ Technological accident (nuclear explosion)

▶ Events directly caused by human being: armed conflicts, 
GENOCIDES, terrorist attack,  social violence





HUMANITARIAN CRISIS

▶ VIOLATIONS OF 
HUMAN RIGHTS

▶ RIGHT TO LIFE
▶ PERSONAL 

INTEGRITY

▶ PRIVATE 
PROPERTY

▶ FREE MOVEMENT
▶ HOUSING DIGNITY 

CONDITIONS
▶ HEALTH



Health

▶ WHO Definition
▶ Is a state of complete physical, mental and 

social well-being and not merely the absence 
of disease or infirmity. 



III.ACTUAL 
SITUATION:

A  BREAKPOINT
Cure



BRING BACK HEALTH TO THE 
LANGUAGE



WE MUST NOTICE WHAT IS IN OUR 
HEAD

▶ IF WE ARE SEEKING FOR A EXTERIOR 
ANSWER AND WE DON’T FIND IT… 
MAYBE THE ANSWER NOT OVER 
THERE

▶ CHANGES WIL NOT BE A LUCK 
MATTER

▶ INVOLVE YOURSELF
▶ LET’S WORK TOGETHER



USING DISADVANTAGE TO OUR FAVOR

▶ We are very few people
▶ It’s a little country
▶ They think we’re not pretty enough



SEEKING FOR OPPORTUNITIES

▶ Bringing joy and respect
▶ We have the chance to write a story. Even 

if we win or we don’t we’ll write a great 
story







DZIEN´ DOBRY



▶ HELPERS   
COMUNITY



CONNECT THE DOTS

▶ We want to teach nawat to the children

▶ Ministry of Education

▶ Teachers
▶ School

▶ Children



WHAT IS HAPPENING WITH 
NAWAT?

▶ Alternatively known as Pipil, this language is spoken in El 
Salvador. Despite a period of extinction in some regions, 

there is a growing number of second language speakers of 
it, signalling the language’s revival.





▶ Quit passivity
▶ Be brave

▶ Work together with otganization
▶ Analize the situation and have continuos debate

▶ Be dinamic
▶ Quit passivity

▶ Seriously, quit passivity
▶ Open spaces where mental health and language could live together

▶ Give Hope

WHAT TO DO: 
CHANGE OUR MIND AND ATTITUDE





ATTITUD
E



PADIUSH

Dziękuję

Thank you



SOCIAL VIOLENCE, LANGUAGE 
REVITALIZATION AND HEALING
WERNER HERNÁNDEZ G.



21, 400 KM2

El Salvador
Ameryka Środkowa



SŁOWENIA

20,273 km²





35
0





1932     HOLOKAUST



POINTS IN COMMON

◼THE CONCEPT OF BEING SUBMITTED
◼FEAR OF SPAKING THEIR LANGUAGE
◼NO HOPE
◼THE YOUNG PEOPLE BECOMING PART OF 

GANGS



SOLUTIONS?



NO  MONEY

◼ATTITTUDE



A BAD SITUATION?

Half empty?
Half full?



CRIME SUCCESS

◼ Involve people of all kinds
◼ Violence has reached where the law or culture does not come 

effectively.
◼ Easy way to enter
◼ Short term recognition
◼ Young people must be a priority
◼ High capacity of organization



◼ Subjection, 
◼ Marginalization, 
◼ Poverty, 
◼ Illness, 
◼ Murder, 
◼ Justice,
◼ Helplessness, 
◼ Illiteracy, 
◼ Discrimination, 
◼ Classism,
◼ Invisibility. 

◼Commiseration
◼negligence
◼indifference



◼ When there’s damage and its very easy to react with anger but 
that’s not what we need to get healthy. It’s beter if we do 
celebrate life



TO GIVE MEANING





OPORTUNIDAD PARA…

WHO "Mental health is a state of well-being in which the person is aware 
of their own abilities, can face the normal stresses of life, can work 
productively and fruitfully and is able to make a contribution to their 
community."

◼ Ethics aesthetics and utilitarian
◼ ITS TIME TO SEE IF WE HAVE LEARNED OUR LESSONS BY 

CHANGING OUR VERY OWN SITUATION



◼ IT’S A FREEWAY TO IDENTITY
◼ IT’S AN OPORTUNITY





Documentación y revitalización del náhuatl 
en Xilitla (Huasteca Potosina)

Elwira Sobkowiak
Universidad de Varsovia, Polonia

Colectivo Nauatlajtoli Xilitlan

San Miguel Xaltipan, Tlaxcala 24.08.2017



Contenido

• Información introductoria 

• Objetivos del trabajo con náhuatl en Xilitla

• Proyectos realizados
• Proyectos futuros

• Preguntas, comentarios y sugerencias





XILITLA, S.L.P.

4







Xilitla

7



Educación bilingüe

8



Paisaje lingüístico en Xilitla

9



Actitudes ante el náhuatl

10



Sociedad y cultura nahua en transición 

11



Objetivos del trabajo
• TRABAJAR LOCAL, un solo municipio, o comunidades

• CREER que con poco dinero se puede mucho

• INVITAR a la gente no-nativohablante (patrocionio del libro)& CONSCIENTIZAR 
sobre el problema de la pérdida de la lengua

• trabajar con JÓVENES 

• hacia EMPODERAMIENTO de los hablantes de las comunidades

• trabajar en CAMBIAR las actitudes

• realizar trabajo más holístico: turismo comunitario (+turismo lingüístico?), talleres 
para conscienizar sobre derechos y cómo exigirlos



Taller de la logística del turismo lingüístico y turismo comunitario
Xilitla, 2-4 junio 2016

13



Documentar y DIFUNDIR
 la tradición oral  



Concurso de cuentos en náhuatl

15



Trabajo en escuelas locales 



GRUPO 'Nauatlajtoli Xilitlan'



Retos

• Temática de narraciones y elección de textos
• Ortografía
• Traducción al castellano
• Purismo lingüístico
• Variante del náhuatl representado
• Financiamiento del proyecto



Kamanaltlajtolmej Xilitlan

• 25 cuentos en náhuatl (con 
traducciones al español)

• 17 autores de 11 comunidades
• 5 textos elaborados por alumnos 

de escuelas TS
• 20 ilustraciones: alumnos
• 3 ilustraciones: artista local de 

Xilitla
• 1000 copias
• 600 copias en las bibliotecas de 

escuelas/espacios públicos en la 
Huasteca Potosina



Ex-hacienda en El Naranjal 
("Ueyikakiuiltlali") &
Cascada El Guardián ("Akuitlauijketl")



Xantolo & 
rituales en las cuevas ("Teopanko")



 EscuelaTS Itztacapa 13.01.2017



Xilitla 13.01.2017

23



Distribución del libro

24



8 Feria del Libro - Xoxocotla, Morelos: 
17-19.02.2017



Zacatepec, Morelos: 20.02.2017



UNAM CELE: 22.02.2017 



Trabajo en escuelas del mpio. de Xilitla



Talleres de escritura en náhuatl



Curso gratuito del náhuatl



Tlazcamati miac
 K'ak'namal yan

Gracias
Thank you
Dziękuję



USING SOCIAL MEDIA TO MAKE SMALL

LANGUAGES VISIBLE:

Boosting Digital Language Presence

For European Minority Languages

Guillem Belmar Viernes

Rijksuniversiteit Groningen

guillem.belmar@gmail.com

@EuroMinLang

@GuillemBelmar

Engaged Humanities – Warsaw - 15.11.2017

https://europeminoritylanguages.wordpress.com/



This presentation

• Background

• Survey

• Minority Language Awareness

• Europe Minority Languages Project



~75 minority languages (EU)

~ 15 over 1M speakers

~11 <1,000 speakers

~65M speakers of ML (EU)

~13% of EU population speaks a ML



Digital Language Presence (1)

• In only one year, digital content had doubled in 2013, and there as an estimate 174.2M people using Social 
Networks in Western Europe alone (LTInnovative 2013)

• Much of our everyday interaction consists of Computer Mediated Communication (CMC)

• CMC has an impact on:
• Identity construction (Díaz 2011)
• Bi-/Multilingual practices (Reershemius 2017)
• Language education (Reinhardt 2017)
• Socialization (Reinhardt & Thorne 2017)
• Discourse construction (Tagg & Seargeant 2015)
• Communication and language use (Tölke 2015)
• Language vitality (Jongbloed-Faber et al. 2016)
• Language Revitalization (Paricio-Martín & Martínez-Cortés 2010) (Moring 2013)
• Language Documentation (Page et al. 2014)



Digital Language Presence (2)

• It creates a positive image of the minority language, by associating it with modern life (Soria 2016)

• It encourages people to use the language in different contexts (Tölke 2015)

• It narrows the digital language divide (Soria 2016)

• It helps raise awareness of linguistic diversity among the wider public

• It strengthens the connection between speakers and their language as well as their identity, which in turn helps 

boost confidence to use the language elsewhere. 

• Also linked to the notion of Digital Readiness (=the availability/creation of the neologisms needed to 

cope with ever-evolving technology) (Díaz 2011). 



Digital Language Divide

• ~56% of all online content is estimated to be in English

• Inequality of linguistic rights and digital opportunities for all languages and citizens;
• Inequality of information and access to services;
• Unequal access to technological development and unequal digital dignity;
• Unequal opportunities for language survival

• (Soria 2016) ; (Kornai 2013)

• Plus ~25% divided among German, Russian, Portuguese, French, Spanish, Chinese and Japanese





Online Questionnaire (1)

• (N = 256)

• 64 different ‘national identities’ / 36 different ‘nationalities’

• About 54 different ’mother tongues’ (among which ML such as: Catalan, Welsh, Scots, Lombard, Limburgish, 

Piedmontese, Low Saxon, Sami, Ladin, Istro-Venetian, Frisian, Kashubian…)

• Ages between 14-70

• Gender: 48.8% M // 47.7% F

• Educational background: 48.4% Graduate Students // 23% Undergraduate Students // 9.8% Higher education–

Vocational training // 7.4% Secondary education // 5.9% PhD Candidates // 5.5% PhD

• ML: 76.5% speakers of a ML // 23.5% do not speak a ML



If you speak a minority language, do you use it on social media?

Do some of your friends also use your minority language on social media?

When using your ML in SM, 
have you ever been told to translate your post into a DL?



ML should be used in SM
Using ML in SM increases their visibility



If I see a post in a language I do not understand, 
I feel excluded

Facebook/Twitter/Instragram… should be available in MLs



If I spoke a minority language, I would use it on SM MLs can be used to chat with friends



MLs can be used to post some interesting event on FB MLs can be used to tweet about an interesting international event





Posts in MLs should be bilingual so that everybody in the
community understands them



Online Questionnaire (2) – Minority Language awareness

• Name of the ML in English (in brackets other names were presented when deemed necessary)
• 5 options:

• I have never heard of it - 0
• I have heard the name - 1
• I know where it is spoken – 2
• I know some words - 3
• I can speak it – 4

Average score = ML-Awareness (0-3)



Online Questionnaire (3) – Minority Language awareness
ADY – 0.3
ALE – 1.6
ANG – 0.6
ARA – 1.6
ARB – 0.5 
ARM – 0.6
AST – 1.5
BGAG – 0.5
EUS – 2.3
BOA – 1.8
BRE – 1.9
CAL – 0.6
CAP – 0.8
CAT – 2.8
CHE – 1.3
KER – 1.6
COR – 1.8
CTAT – 1.2

DJU – 1.1
OLV – 0.4
EMRO – 1.0
ERR – 0.1
ERZ – 0.2
FAR – 1.3
ARP – 1.3
FUR – 1.0
GAD – 2.2
GAG – 0.4
GALE – 2.0
GALL – 0.8
HFRA – 0.9
ISAA – 0.8
ING – 0.3
GAE – 2.4
IST – 0.5
ISRO – 0.5

KAS – 0.4
KARA – 0.2
KARE – 0.7
KSAA – 0.7
LAD – 1.0
LEM – 0.2
LIG – 1.0
LIM – 0.9
LIV – 0.6
LOM – 1.4
PLAT – 1.5
LSER – 0.7
LSAA – 0.6
LUX – 1.7
MAL – 1.8
GAI – 1.2
VLA – 0.3
MIN – 0.1

NAP – 1.2
NORM – 1.0
NFRI – 1.2
NSAA – 0.9
OCC – 1.8
PIC– 0.8
PIE – 1.3
PSAA – 0.6
PON – 0.4
ROMI – 1.2
RUM – 1.1
RUSY – 0.5
SAR – 1.7
SFRI – 0.7
SCO – 1.7
SHE – 0.3
SIC – 1.9
SIL – 1.0

SKSAA – 0.6
SSAA – 0.7
TSA – 0.2
TSAA – 0.5
USAA – 0.5
USER – 0.5
VEN – 1.7
VEP – 0.3
VOR – 0.2
VOT – 0.2
WAL - 1.1
CYM – 2.1
WFRI – 1.0
WYM – 0.2
YID – 1.6



Online Questionnaire (5) – Minority Language awareness
ADY – 0.3
ALE – 1.6
ANG – 0.6
ARA – 1.6
ARB – 0.5 
ARM – 0.6
AST – 1.5
BGAG – 0.5
EUS – 2.3
BOA – 1.8
BRE – 1.9
CAL – 0.6
CAP – 0.8
CAT – 2.8
CHE – 1.3
KER – 1.6
COR – 1.8
CTAT – 1.2

DJU – 1.1
OLV – 0.4
EMRO – 1.0
ERR – 0.1
ERZ – 0.2
FAR – 1.3
ARP – 1.3
FUR – 1.0
GAD – 2.2
GAG – 0.4
GALE – 2.0
GALL – 0.8
HFRA – 0.9
ISAA – 0.8
ING – 0.3
GAE – 2.4
IST – 0.5
ISRO – 0.5

KAS – 0.4
KARA – 0.2
KARE – 0.7
KSAA – 0.7
LAD – 1.0
LEM – 0.2
LIG – 1.0
LIM – 0.9
LIV – 0.6
LOM – 1.4
PLAT – 1.5
LSER – 0.7
LSAA – 0.6
LUX – 1.7
MAL – 1.8
GAI – 1.2
VLA – 0.3
MIN – 0.1

NAP – 1.2
NORM – 1.0
NFRI – 1.2
NSAA – 0.9
OCC – 1.8
PIC – 0.8
PIE – 1.3
PSAA – 0.6
PON – 0.4
ROMI – 1.2
RUM – 1.1
RUSY – 0.5
SAR – 1.7
SFRI – 0.7
SCO – 1.7
SHE – 0.3
SIC – 1.9
SIL – 1.0

SKSAA – 0.6
SSAA – 0.7
TSA – 0.2
TSAA – 0.5
USAA – 0.5
USER – 0.5
VEN – 1.7
VEP – 0.3
VOR – 0.2
VOT – 0.2
WAL - 1.1
CYM – 2.1
WFRI – 1.0
WYM – 0.2
YID – 1.6



Online Questionnaire (4) – Minority Language awareness
ADY – 0.3
ALE – 1.6
ANG – 0.6
ARA – 1.6
ARB – 0.5 
ARM – 0.6
AST – 1.5
BGAG – 0.5
EUS – 2.3
BOA – 1.8
BRE – 1.9
CAL – 0.6
CAP – 0.8
CAT – 2.8
CHE – 1.3
KER – 1.6
COR – 1.8
CTAT – 1.2

DJU – 1.1
OLV – 0.4
EMRO – 1.0
ERR – 0.1
ERZ – 0.2
FAR – 1.3
ARP – 1.3
FUR – 1.0
GAD – 2.2
GAG – 0.4
GALE – 2.0
GALL – 0.8
HFRA – 0.9
ISAA – 0.8
ING – 0.3
GAE – 2.4
IST – 0.5
ISRO – 0.5

KAS – 0.4
KARA – 0.2
KARE – 0.7
KSAA – 0.7
LAD – 1.0
LEM – 0.2
LIG – 1.0
LIM – 0.9
LIV – 0.6
LOM – 1.4
PLAT – 1.5
LSER – 0.7
LSAA – 0.6
LUX – 1.7
MAL – 1.8
GAI – 1.2
VLA – 0.3
MIN – 0.1

NAP – 1.2
NORM – 1.0
NFRI – 1.2
NSAA – 0.9
OCC – 1.8
PIC – 0.8 
PIE – 1.3
PSAA – 0.6
PON – 0.4
ROMI – 1.2
RUM – 1.1
RUSY – 0.5
SAR – 1.7
SFRI – 0.7
SCO – 1.7
SHE – 0.3
SIC – 1.9
SIL – 1.0

SKSAA – 0.6
SSAA – 0.7
TSA – 0.2
TSAA – 0.5
USAA – 0.5
USER – 0.5
VEN – 1.7
VEP – 0.3
VOR – 0.2
VOT – 0.2
WAL - 1.1
CYM – 2.1
WFRI – 1.0
WYM – 0.2
YID – 1.6



Online Questionnaire (5) – Minority Language awareness
ADY – 0.3
ALE – 1.6
ANG – 0.6
ARA – 1.6
ARB – 0.5 
ARM – 0.6
AST – 1.5
BGAG – 0.5
EUS – 2.3
BOA – 1.8
BRE – 1.9
CAL – 0.6
CAP – 0.8
CAT – 2.8
CHE – 1.3
KER – 1.6
COR – 1.8
CTAT – 1.2

DJU – 1.1
OLV – 0.4
EMRO – 1.0
ERR – 0.1
ERZ – 0.2
FAR – 1.3
ARP – 1.3
FUR – 1.0
GAD – 2.2
GAG – 0.4
GALE – 2.0
GALL – 0.8
HFRA – 0.9
ISAA – 0.8
ING – 0.3
GAE – 2.4
IST – 0.5
ISRO – 0.5

KAS – 0.4
KARA – 0.2
KARE – 0.7
KSAA – 0.7
LAD – 1.0
LEM – 0.2
LIG – 1.0
LIM – 0.9
LIV – 0.6
LOM – 1.4
PLAT – 1.5
LSER – 0.7
LSAA – 0.6
LUX – 1.7
MAL – 1.8
GAI – 1.2
VLA – 0.3
MIN – 0.1

NAP – 1.2
NORM – 1.0
NFRI – 1.2
NSAA – 0.9
OCC – 1.8
PIC – 0.8
PIE – 1.3
PSAA – 0.6
PON – 0.4
ROMI – 1.2
RUM – 1.1
RUSY – 0.5
SAR – 1.7
SFRI – 0.7
SCO – 1.7
SHE – 0.3
SIC – 1.9
SIL – 1.0

SKSAA – 0.6
SSAA – 0.7
TSA – 0.2
TSAA – 0.5
USAA – 0.5
USER – 0.5
VEN – 1.7
VEP – 0.3
VOR – 0.2
VOT – 0.2
WAL - 1.1
CYM – 2.1
WFRI – 1.0
WYM – 0.2
YID – 1.6



https://europeminoritylanguages.wordpress.com/

Currently, 8 contributors

Catalan, Lombard, Occitan, 
Aragonese, Friulian, Arberesh, 
West Frisian, Irish

Some info on 87 Oral Languages 
+ 45 Sign Languages

@EuroMinLang (888 f)

@europeminoritylanguages (658 f)

EuroMinLang Europe Minority 
Languages (26 subscribers)
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Where people, territory and 
culture meet

An insight into endangered culture and language revitalization through integrated
cultural landscape management

Mathilde Craker – crakermath@gmail.com

The ǂKhomani San and the Desert of the Kalahari
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Conceptual background

What is a cultural landscape ?

« combined works of nature and man » - World Heritage Commitee (1992)

What is integrated management ?

a holistic and comprehensive framework, an ongoing process with sustainable objectives

Working tools
for the 
preservation of 
endangered
heritage



Case study

The nature: 
Desert of the Kalahari, South Africa

The men: ǂKhomani San



San Rock Art

A long 
time ago

San people, hunter-gatherers, clicks



A long 
time ago

Migration of KhoiKhoi
and Bantu-speaking people
(pastoralists)

2000 years ago

San people
(hunter-gatherers)

Khoikhoi herders
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New Rights

Language

Land



New language rights

Chapter 1: Founding Provisions

Section 6. Languages

(1) The official languages of the Republic are Sepedi, Sesotho, Setswana, siSwati, 
Tshivenda, Xitsonga, Afrikaans, English, isiNdebele, isiXhosa and isiZulu. 

(2) Recognising the historically diminished use and status of the indigenous languages 
of our people, the state must take practical and positive measures to elevate the 
status and advance the use of these languages. 

(5) A Pan South African Language Board established by national legislation must—
(a) promote, and create conditions for, the development and use of

(i) all official languages; 
(ii) the Khoi, Nama and San languages; and 
(iii) sign language; 

Unsuccessful : Afrikaans and English as dominant languages, 
failure to achieve multilingual nation



Restitution of Land Rights - Act 22 (1994) :

To provide for the restitution of rights in land in respect of which persons or communities were 
dispossessed under or for the purpose of furthering the objects of any racially based discriminatory 
law ;

to establish a Commission on Restitution of Land Rights and a Land Claims Court ;

and to provide for matters connected therewith.

New land rights



Launch of the Land Claim, 1995

Roger Chennells
Lawyer Bill Kemp

Cartographer
Levi Namaseb
Linguist

Dawid Kruiper
ǂKhomani San

Hugh Brody
Anthropologist
and filmmaker

Nigel Crawhall
Socio-linguist



« Making the intangible….tangible »

CULTURAL MAPPING

Cultural Resource Audit (community)  Geographic Information System  Cultural Map



Language



History

Former living site

Former 
campsite

Middle Block

Hunting grounds 



Natural 
resources

and 
knowledge

Ostrich shells in a pan

Tsamma melon

Seeren Plant



Sites of cultural significance

Burial site

Healing Tree

TentacampTree of life



Cultural Resource Audit
= data collection

Geographic
Information
System

= data management

Cultural Map



Results

The ǂKhomani
San toponymy of 
the landscape





Land Restitution

1999: 6 farms (~35 000 ha) outside of the National Park  

2002: ~60 000 ha within the National Park, in joint management with the South African National Parks Association 



What does this teach us ?

Limits of a right-based approach for indigenous communities

Territory is key to the preservation of endangered heritage (culture + language) 

Gives a space for the community to express themselves (language)

Gives a space for the community to practice their traditions 

Gives a space for the community to remember and to create new memories

This space is a safe place for the ǂKhomani San to regain their identity and self-esteem

Lack of resources: need of external agents

Legal procedures implies negotiations and compromises

Is the basis for the existence of a community

Low impact on their socio-economic situation (poverty, exclusion)

+



Towards a Resource-Based Approach

Culture, language and identity as VALUABLE and IRREAPLACABLE

Externally: as an asset

Internally: as a strength

Gathering interests + involving agents at all levels = engaging sustainable and positive management



Towards a Resource-based approach - Land

Joint-Management and Contract Park

S-Zone: Symbolic and cultural

V-Zone: Commercial preference

!Ae!Hai Kalahari Heritage Land

San Farm Land

Veldskool

Partnership with university on IKS

Tourist Lodges



Towards a Resource-based approach - Language

Katrina Esau
(aka Ouma Geelmeid)

Hanna Koper Griet Seekoi



« Reik Na Die Sterre »
In Upington (300 km from the Park)



Sheena Shah

Matthias Brenzinger



Writing for Speaking: the N|uu Language Project

Development of a 
practical shallow
orthography

Creation of an alphabet chart

114 speech sounds:
45 click phonemes
30 non click consonnants
39 vowels

Creation of a trilingual reader









http://whc.unesco.org/en/list/1545



Integrated Cultural Landscape Management ?

CORE Cultural 
landscape

EXTENDED Cultural landscape

WORLD Cultural landscape

People

Territory

RESSOURCE
VALUE

RIGHTS

Community

!

Money/Funding

!

Guiding change

!

Authenticity + Ethics

ONGOING & DYNAMIC
PROCESS
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Huncokári
 “Huncokári”- an isolated German 

minority group 

 living in the muntainous area of 

Western Slovakia

 is a ethnic group proof of the 

cultural diversity and the 

multiculturalism of the linguistic 

environment in Slovakia and the 

entire area of Europe

 an important part of the Slovak and 

European cultural heritage. 



Huncokári

 Research and scientific processing of data about 

this group is considered to be of utmost 

importance and urgency bearing in mind: 

 the imminent passing away of the generation of 

offspring who witnessed the traditions of the 

Huncokári 

 the absence of systematic scientific attention 

focused on the Huncokári issue in Slovakia with a 

lack of material information and expert analysis; 

 the possibility of revitalising the culture and 

language of the Huncokári. 

 great importance and value in recording the last 

three native speakers who will complexly 

document the language, its grammar, phraseology 

and current state. 



The language situation

 only three remaining survivors or three native speakers 

 Other older members of the community - rememberers



Where are you from?

 Original homeland - mountainous 

areas of Austria or Germany

(Bavaria, Unterammergau, Andechs

a Beuerberg)

 They were woodsmen and from 

their home they brought a way of 

life, a specific value system and a 

language. 

 Huncokári did the work of 

woodcutters/lumbermen, 

foresters and woodsmen



Who are you?

 Holzhacker and Holzfäller

 Hulzhok and Hulcokr

 Huncokár or Hulcokr

 The first records of the Huncokári 

from the 1740’s where they were 

registered as Catholics, without 

origin or place of birth, with the 

place of residence stated as:

 ex montibus, ex silvis – from the 

mountains, forests; 

 or it would be their profession 

lignicida, lignisector – woodcutter, 

lumberman. 







The place

of living



Endogamy

group



How many members of the

group?
 By the mid-20th century approximately 1 000 people 

were reported to be Huncokári, but the latest results 

from the family genealogies -possibly at least 3 000 

people, by the middle of the 20th century.

 Duringthe inter-war period they were forced, by the 

changing political situation as well as by the changing 

ownership of the forests, to move from isolated 

settlements closer to towns and villages. 

 Another major impact on moving from the mountains 

was the introduction of compulsory school attendance. 

 After the Second World War, some of them were forcibly 

deported to Germany due to the outcome of the Second 

World War



Dialect:
dialect Standard German translation

trukka trocken dry

ti socha die Sachen things

ta summa der Sommer summer

khá wuat kein Wort no word

tos hulc das Holz wood

mochcha machen make

mĺka melken to milk

fakhaffa verkaufen to sell

suacha suchen to search

ké gehen to go

hokka hacken to hew



The first research of this

group:

 The research of the German minority in Slovakia 

until the 1980’s. 

 The first ethnological and historical works on the 

German minority in Slovakia were published in the 

early 1990’s 

 they were not particularly focused on German 

mountain loggers

 Intensive community research and the rescuing of 

their traditional culture and language was started 

in 2014 at UCM in Trnava



"Help us, save us, we are dying!" 



Key elements in the field of revitalisation include:

 active descendants of Huncokári with

an interest in restoring their own

identity, revitalising their culture and 

as well as their language

 involvement of Huncokári civic

associations: NGO Huncokári 

(www.huncokari.sk), 

 a scientific team from UCM, which

carries out ethnographic, sociological, 

historical and linguistic rescue field

research and cooperates with NGO





Native speakers- semi-speakers

 There are 3 last individuals, all 

born 1930 or earlier. 

 Each of them was born in the 

mountains to Huncokári parents 

and from the beginning they 

were bilingual or trilingual. 

 They attended German school 

while at home with their parents 

and with members of the 

community they used the dialect 

of Huncokári. 

 They speak the Huncokári 

language fluently 



Rememberers:

 Speakers with very limited knowledge of phrases, shorter 

genres etc.; 

 They are not able to speak the language actively, but they 

recall short phrases, songs, short folklore genres and 

particular phrases. 

 They number approximately 50.



Latent new speakers:

 The youngest generation who do 

not speak the language at all nor 

do they understand it

 The youngest generation have a 

great interest in learning how to 

teach their children and how to 

use it in group and family 

communications. 

 We estimate these to number 150 

across selected locations.



Community revitalising strategies:

 The possibility of approaching 

and addressing members of the 

community about the 

revitalisation of language and 

culture

 access to the web portal for 

active members of the 

community with the possibility 

of entering and completing 

information and thereby 

promoting their own activities

 lectures and workshops for the 

public and active members, as 

well as other forms of 

dissemination of information 

about traditional material and 

the spiritual culture of the 

Huncokári



 organizing community events such 

as Huncokári feasts, forest 

festivities, celebrations in the 

Huncokári chapel, All saints day 

at the Huncokári cemetery, 

religious pilgrimages to the 

localities of their ancestors' 

original pilgrimage sites, 

organising cultural festivals, 

musical activities, literary 

productions, theatre 

performances plus traditional 

music groups and songs, the 

revival of traditional games and 

more

 Creating language teaching 

groups; language meetings for the 

"native speakers" and prospective 

(latent) "new speakers"



Revitalisation strategies outside the community:

 - creating a language grammar

 - creating a Huncokári alphabet in order to address those language 
specifics that cannot be expressed by the Slovak grammar system

 - creating a German-Slovak-Huncokári dictionary

 - creating textbooks for teaching the basics of the language

 - creating workbooks

 - creating e-learning courses for the members of this minority 
group as well as the public

 - seminars at UCM and Huncokári dialect courses at the university

 - dictionaries distributed to Huncokári families



Summary

 Apart from the strictly professional, 

documentary and linguistic-cultural level 

advances leading to the achieved and 

documented findings, the planned 

revitalisation activities should be reflected in 

the re-emergence of the almost forgotten 

Huncokári traditions in the Little Carpathian 

Mountains region and in the raising of 

awareness of the multi-ethnic and 

multicultural background of the area; visually 

the bilingual signs would enrich the linguistic 

landscape and could help the process; 

however, given the overall context, it is also 

necessary to consider the possible implications 

of "ethnic/linguistic engineering".



Thanks for your attention

Vielen Dank für Ihre Aufmerksamkeit

Dziękuję za uwagę



Maintaining minority language: for the 

minority itself or for all?
The education project ‘2 plus’ in Upper Lusatia

(Germany)

Dr. Nicole Dołowy-Rybińska

Institute of  Slavic Studies

Polish Academy of  Sciences

nicoledolowy@gmail.com



Sorbian minority in Germany

 Sorbs – Slavonic minority living in Eastern Germany;

 Distinction between Upper Sorbs (approx. 40,000) and Lower Sorbs (approx. 

20,000);

 Upper Sorbian (approx. 12,000 speakers) and Lower Sorbian (less than 2,000 

speakers);

http://www.lowlands-l.net/anniversary/serbscina-info.php
http://www.lowlands-l.net/anniversary/serbscina-info.php


Upper Sorbs

 Catholic Upper Sorbs – maintained intergenerational transmission;

 Threefold boundary:

 Linguistic (Sorbian vs. German)

 Ethnic (Sorbs/Slavs vs. Germans)

 Religious (Catholics vs. Protestants)

 Relation between identity-tradition/customs-language perceived as inseparable.

 Consider themselves as ‘real’/ ‘true’ Sorbs;

 Difficulty for ‘new’ speakers/members to entre the community.



The need of  revitalization strategy:

 The number of  children born into Sorbian speaking families is declining greatly.

 The ‘Witaj’ [Welcome] project:

 1990s

 Pre-school immersion (or quasi-immersion) education.

 From 2000s also in primary schools and 2010 in the 

Upper Sorbian Grammar School as ‘2 plus’ system:

bilingual learning (in Sorbian, in German + 3rd language)

https://www.google.pl/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=0ahUKEwiTu9DB2s7UAhWqIJoKHeJNBlUQjRwIBw&url=http://gerd-ruediger-hoffmann.de/themen/sorben_wenden_politik_witaj/&psig=AFQjCNHC8AjRVRpEvOVp6IZwK0Y3l37gcg&ust=1498126559189312&cad=rjt
https://www.google.pl/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=0ahUKEwiTu9DB2s7UAhWqIJoKHeJNBlUQjRwIBw&url=http://gerd-ruediger-hoffmann.de/themen/sorben_wenden_politik_witaj/&psig=AFQjCNHC8AjRVRpEvOVp6IZwK0Y3l37gcg&ust=1498126559189312&cad=rjt
https://www.witaj-sprachzentrum.de/obersorbisch/sb/2017/04/20/lexikon-serbske-predmjena-serbske-psedmjenja-sorbischewendische-vornamen-erschienen/
https://www.witaj-sprachzentrum.de/obersorbisch/sb/2017/04/20/lexikon-serbske-predmjena-serbske-psedmjenja-sorbischewendische-vornamen-erschienen/
https://archive.is/1p7mK
https://archive.is/1p7mK


Sorbian Grammar School – in practice:

• From 5th grade to 10th grade pupils are divided into 3 groups:

 native-speakers of  Sorbian who have most of  courses in Sorbian language (quasi-immersion education);

 2 plus (new-speakers): children from German-speaking homes who have some courses in Sorbian and 

Sorbian language lessons (quasi-bilingual education);

 Sorbian as a foreign language (learners): children from German-speaking homes who learn Sorbian as a 

subject (2 hours per week).

• The distinction between these 3 groups is almost complete: they have no common lessons, no 

common excursions, no possibility and need to get to know each other.

• Only in 11th and 12th grade all groups have common courses and they are in German mostly.



German-speaking pupils feel

separated:

WF14: Well, not only linguistically [we feel separated]. Because it is still like this, despite

the meeting center, that these groups are sharply divided, Sorbian and German pupils

take each their path. (…) In general, I think that the school made many mistakes when it

comes to separating German and Sorbian pupils. It is clear that it wouldn’t be possible

to have common lessons with every subject taught in Sorbian, we just couldn’t follow it. 

But concerning any other activities pupils should be connected better. Because it is not 

good that only in the 11th grade for the first time a kind of  community is forming. 

W (learner)/ N (new-speaker) / M 

(native-speaker) 

F (female)/M (male)

15 (symbol given to interviewee)



This distinction diminish chances of  German-speaking pupils to 

improve their Sorbian:

NM7: I already asked many people if  they could talk with me in Sorbian. And we speak Sorbian 

for 2-3 minutes, and they say:  "No, we cannot speak Sorbian with you ". And it is always the 

same: "with some people it is possible to speak Sorbian and with others it is just impossible, it 

just doesn’t work". And therefore no one speaks in Sorbian with us. And when we try, they don’t 

follow you, don’t correct you, they just say "ok, I understood". And I keep repeating "could you 

correct me?" and they correct one phrase and they say that they understood me anyway. And that 

is why we are not making any progress. 

MF1: Well, yes, because they speak better and faster German than Sorbian. It is obvious they

prefer us to speak German with them because their Sorbian is not good enough and it sounds 

strange. But I totally approve if  they want to learn Sorbian.



German-speaking pupils lack motivation to acquire Sorbian language

doubting to be ever accepted as a part of  the community:

NF11: So I got a feeling that I keep pursuing something but I know that I will never reach

it. And that is why I think I have no motivation to do something more for the Sorbian

language. I could speak everyday with someone who knows Sorbian, and read Sorbian

books, but I don’t do this because I know that it won’t give me anything. I don’t feel a lack

of  acceptance as a German but I know I would never be accepted as a Sorb. 

MF1: Of  course one will never be perceived as a Sorb if only they come here and 

learn Sorbian. But if s/he lives here longer, learns the language and participates in our

customs and traditions, then we could accept this person as a Sorb.



Some Sorbian native-speakers perceive German-speaking pupils as a 

threat for the Sorbian language:

MM5: Obviously, we are not happy when four girls speak German when only one of  them 

is German. The question is if  this would influence the language of  the native-speakers

(…). When you speak German at school, and also in the dormitory, then you can lose your 

Sorbian. I don’t feel afraid to lose my Sorbian if  I speak sometimes German, because I 

speak Sorbian at home, I have Sorbian friends, village, area… But the fear is there.



Actively encourage Upper Sorbs to speak Sorbian with learners:

NM7: Yes, sometimes I just want them to talk with me in Sorbian. For example, last week

we had a history lesson. And there are only 5 Germans and 10 Sorbs who spoke with 

each other in Sorbian. And one girl said something to me in Sorbian. I was confused why

did she speak Sorbian to me now, because she has never spoken Sorbian with me. And 

she did not stop in the middle of  a phrase and "oh, I am sorry, I should speak German". 

Many people say so "oh, we shall speak German so everybody can understand us". And it

was incredible, by the end of  this day, I was thinking in Sorbian. I was sitting with my 

parents in the car, they asked me something, and I wanted to answer them in Sorbian. 



Not to separate pupils during courses and afterschool activities:

WF17: I think native-speakers and not natives - those who are learning a language, they 

could be mixed together. It was always like that: German classes were with German 

classes, for example going on excursions, and Sorbian classes with Sorbian classes, so 

they really had no opportunity to mix together and to speak Sorbian. I would like it to be 

that way: we are all together, and some speak Sorbian, other German, but we can 

understand each other. 



2 plus could function as immersion education:

NF19: At home we speak only German and in primary school we spoke Sorbian only

during the Sorbian language lessons. It was only when I came to the Sorbian Grammar

school that I started to speak Sorbian. (…) My teacher in the 4th grade said that it would

be too difficult for me in the Sorbian class with native speakers but my mother said that

it would be fine. My parents thought it was the only way to master Sorbian (…) And 

after a while I could speak Sorbian because I needed to.



CONCLUSION

 To establish an adequate educational programme a minority must answer the question

to whom it is addressed?

 In the case of  the Upper Sorbian minority it seems that the unspoken aim of  the school

is to maintain the Sorbian community (perceived as a linguistic, ethnic and religious one) 

and not to attract and integrate ‘potential speakers’ – learners and new-speakers.

 It is possible to do this but the Upper Sorbs themselves should accept them as a part of  

their community and not treat them as extras in the educational system.

http://www.alles-lausitz.de/europeada-2016-4-spieltag.html
http://www.alles-lausitz.de/europeada-2016-4-spieltag.html


Thank you!
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Introduction 

Suriname is part of the Guyanas, which is also 
constituted by Guyana and French Guiana. 
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 Suriname was colonized by Great Britain and Holland. The 

conquest by the English occurred in the 17th century and after this 
period, Suriname was colonized by the Dutch, who remained in 
power until the first half of the 20th century (EERSEL, 2002, p. 15). 

 
 On the first of July 1863, slavery was abolished, which led to the 

arrival of immigrants from India, Indonesia and China to work on 
the plantations, replacing the labor of the former slaves. 
 

 Suriname gained its independence on November 25, 1975, and from 
that date a democratic state was established. 

 Suriname is a multi-ethnic and multi-lingual society, and it is home to 
approximately 21 languages where Dutch is the only official 
language.(EERSEL, 2010, p.5).  
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 According to the 2012 Census, the population of the traditional people 
in Suriname is 137,921, representing approximately 20% of the total 
population (± 550,000). The traditional people are divided in two 
groups: Indigenous (20,344) and  Marroons(117,567). 
 

 Marroons are descendants of runaway slaves, who fought during the 
eighteenth century against the colonial authority of the Netherlands and 
for their freedom, which they finally succeeded in obtaining through 
treaties. 

 The Marroons are divided in six groups: the Saramaka, the Ndyuka or 
Aukaners, the Paramaccaners, the Matawai, the Kwinti and the Alukus 
or Boni. These groups live in different territories and each has its own 
language, although all genetically related. 
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 As for education, as underlined in Gobardhan-
Rambocus, 2001, Suriname inherited an educational 
system from the Netherlands as a result of the 
colonization process. The Dutch language was 
introduced in 1876 as the language in schools and has 
since become the official language of Suriname. As a 
language of education, it is presented in books and 
other didactic materials, and even indigenous and 
marroons children being native speakers of their own 
languages at home and within their family 
environment, as shown by Kambel are obliged to speak 
Dutch at school (2006). 
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The problem statement 

 

   The problem is that children in the interior, who speak 
their mother tongue, have low grades and there a 
higher percentage of dropouts in comparison to other 
areas in Suriname. These children have serious 
difficulties in connecting with Dutch, which is causing 
that their education level is poor. 
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   The main question of my research: 

 
What is the nature of multilingualism among 
marroons in traditional communities in Suriname 
and how can mother-tongue education contribute to 
strenghthen the culture and language of  the 
Ndyukas? 
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   Other relevant issues are:  

• What language (s) are / are used in the classroom and 
outside the classroom, and what problems do they result in 
negatively affecting the student's performance in the 
educational process?  

• What are the most common languages in the classroom, the 
school yard, and at home?  

• Which model of linguistic use is best suited to improve 
educational outcomes in a situation of multilingualism 
where mother tongue language and Dutch exist?  

• What linguistic policies are needed to enable Marroons/ 
Ndyuka-speaking students to achieve sustainable education 
and improve their school performance? 
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Justification 

    In my bachelor thesis in 2014, I pointed out that the 
quality of education in the interior of Suriname is far 
below than the education offered in urban areas such as 
poor or no infrastructure, unauthorized teachers, few 
teaching materials, no proper sanitation and lack of 
speaking the official language. The major problem was 
that children in the interior who speak their native 
mother tongue, have performed poorly in the country's 
ratings with low scores and also represent the highest 
percentage of dropouts.   
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   It is a well-known fact that education in the interior 
of Suriname has problems. Since the civil war in 
1986, education in the interior has deteriorated in 
relation to education in other areas. So far, this 
reality persists.  So, as a descendant of the marroons, 
who have the opportunity to study I feel like it is my 
duty to do something about it , to help contribute to 
the educational development of my people and of my 
community. The new generations have to have their 
culture and language strengthened. 

12 



Objectives 

 

 

 This dissertation intends to be of fundamental value for the 
discussion of educational, linguistic, cultural and socio-
economic policies to strengthen the ethnic groups of 
Suriname, since it will gather data that can contribute to 
the foundation of educational policies aimed at the 
strengthening of the language and Of the culture of the 
Ndyuka people of Suriname. 
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 This study will address the linguistic history of 
Ndyuka, which reflects the important role it played 
in the linguistic and cultural history of Suriname, as 
well as the history of the Ndyuka people, as it is 
fundamental for understanding how they 
strengthened as a distinct ethnic group and Its 
decision to make its own history, far from its 
traditional habitat, with a form of its own 
sustainability, with its millennial culture that has 
resisted through the centuries, despite the forces 
contrary to its survival 
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 The dissertation will also address the Ndyuka 
language, from a linguistic perspective, in order to 
highlight the urgent need for linguistic studies that 
help in the application of knowledge in the teaching 
of language in school and as a means of 
communication in its written modality, also 
stimulating this aspect the strengthening of Ndyuka 
language and culture. 
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Theoretical basis and methodological 
procedures 

 This study draws on the theoretical model of 
Thomason and Kaufman (1988) to demonstrate 
aspects of the history of the Ndyuka language, dating 
back to the formation of Proto-Saramacan. It is also 
based on the collection of case studies of linguistic 
revitalization and linguistic planning published in 
Hinton (2005), which will guide the approach to the 
sociolinguistic situation of the Ndyuka language, but 
also in the construction of ideas of linguistic 
planning. In this perspective, the works of Haugen 
(1983, 1966, 1959) will also be considered. 
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 Very important in the choice of the theoretical model 
of Thomason and Kaufman is the fact that the 
authors defend the idea that the history of a language 
is a function of the history of its speakers, and not an 
independent phenomenon that can be completely 
studied without references to the context In which it 
is embedded. 
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Diitabiki 
18 



Children in the interior going to school  
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Os Ndyukas 

 The name Ndyuka, according to tradition, is a consequence of 
the fact that they arrived at the Mama Ndyuká stream and 
settled there. Ndyuka is therefore a name of origin or 
belonging. The name Aucaners is due to the fact that the 
Ndyuka had worked in plantations of wood Auca, in the 
Suriname river, in the 18th century.  The name Ndyuka was 
written like this Djuka and N'djuka, but recently it has been 
adopted the official form Ndyuka.  

 Ndyukas are one of the largest ethnic groups among 
Marroons, and share with the other five Marroon tribes 
cultural aspects, beliefs and aesthetic styles, but at the same 
time have their own characteristics.  

 In 1760, one hundred and three years before the abolition of 
slavery, the leaders of the Ndyuka people signed a peace treaty 
with the Dutch government and thus they became free and 
independent. 
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Gaanman Matodja e Gaanman Velantie 
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The political structure of the Ndyuka 

. 
Gaanman  

Ede Kabiten  

Kabiten Kabiten Kabiten 

Basiya Basiya Basiya Basiya 
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A língua Ndyuka 
27 



A língua Ndyuka 

 The Ndyuka language is also known as Okanisi, or 
aukaans, in Dutch). The Ndyukas speak a Creole 
language, similar to other marroon languages of 
Suriname, whose mother tongue or proto-language, 
arose from the contact of African languages with 
English and Portuguese, but also with indigenous 
participation. It is a Creole-type contact language. 
Most of the Ndyuka vocabulary comes from English, 
but a significant part comes from several African 
languages, but with contributions from Dutch and 
Portuguese as well. 
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English 

 gi      give                                wasi  wash                       

 Awaŋ  this one                    ai  eye      

 ondo:  under         mofu  mouth 

 Go  go                                supuŋ spoon 

 mindi:   middle                       boso:          brush 

 buku  book         ana  hand 

 disi  this        boŋ  bone 

 ya: so  here so          ede  head 

 fu:   full   

 ete  yet 

 silow   slow 

 waŋ  one 

 tu  two 

 di:  three 
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African words  

 masaŋga  masanga 

 nyaŋ  nyam 

 toŋtoŋ  tum tum 

 buba  buba 

 kumba  kobu 

 tyali  ky-ali 

 Anainsi  anansi 

 Mboma  mboma 
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Dutch 

 Kasi  kaas/ kast 

 boŋ   boom 

 tafa:  tafel 

 kelisi  kers 

 japoŋ  japon 

 pu:bei  proberen 

 suwa  zuur 

 sutu:  stoel 

 fo:   vogel 
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Portugese 

 Kaba               acabar 
 adyosi  adios 
 guyaba  goiaba  
 kama  cama 
 sukuma  espuma 
 ka:bita  cabrita 
 poli   potre 
 kai   cair  
 subi   subir 
 bu:se    abusar 
 tyupa  chupar 
 pasa   pasar 
 ta:   outra 
 ga:ŋ   grande 
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Amerindian 

 ma:kusa  merekuja 

 kasuŋ  akajú 

 papai  kapaja 

 amaka  hamaca 

 sipali  sipari 

 ngobaya/ ngobai guayaba 

 anamu  inamu 

 nyama:  aimara 

 tamanuwa tamandua 
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 The Ndyukas had a writing that was called “Afaka 
schrift” provavelmente in 1908 (Dubelaar&Pakosie) 
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Resultados esperados 

 Ndyuka's language is Ndyuka (also Okanisi, or 
aukaans, in Dutch). The Ndyukas speak a Creole 
language, sister of the other brown languages of 
Suriname, whose mother tongue or proto-language, 
arose from the contact of Africans with English and 
Portuguese, but also with indigenous participation. It 
is a Creole-type contact language. Most of the 
Ndyuka vocabulary comes from English, but a 
significant part comes from several African 
languages, also with contributions from Dutch,  
Portuguese and Amerindian languages. 
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 We thus intend to elaborate a phonological and 
grammatical sketch of the language and a reasoned 
discussion about the situation of the Ndyuka language 
and culture, showing the losses suffered, pointing to the 
constitutional rights of the Ndyuka people and 
presenting elements for a political proposal for linguistic 
and cultural strengthening Of this people. It will be the 
first work of this nature carried out by an academic 
Ndyuka, who should be heard and recognized as a 
spokesperson for her people in the fight for their rights, 
founded on a scientific research in one of the most 
prestigious universities in Brazil, the University of 
Brasilia - The first to look at minorities, opening paths 
for the conquest of one of their rights, higher education 
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 Gaantangi 

•Thank you 
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OUTLINE 

- Brief introduction to the Basque Country 

• Kindergarten  High School 

• University + Vocational training 

• Adult learning 

- Some hopes and fears 

- Discussion 



THE BASQUE COUNTRY. EUSKAL HERRIA? 

BAC - Spain 

Navarre - Spain 



EUSKARA RIGHT NOW 



WE ARE SO POLITE... 

• ...that we pass laws that harm our 
chances for revitalization 

• Enrolment options in the Basque 
Country 

• PAI / English: immersion in English 

• X/G eredua: 0% Basque 

• A eredua: Basque as a subject 

• B eredua: 50/50 

• D eredua: Basque immersion school 

•  «Trilingual» (sometime soon) 



1.KINDERGARTEN BAC (X, A, B, D AND SOON 

TRI) 

 
 

 

 

 

 

 

 

 

Basque Government, 2014 



1. PRIMARY SCHOOL BAC (X, A, B, D AND 

SOON TRI) 



1. KINDERGARTEN AND PRIMARY SCHOOL 

IN NAVARRE (G, A, B, D AND PAI) 

 

 

 

 

 

 

 

(Zabaleta, 2006:172) 

 

 



1. PRIMARY SCHOOL IN NORTHERN 

BASQUE COUNTRY (X, A, B AND D) 

 

 

 

 

 

 

 

 

 

 

(Baxok et al. 2003) 

D 

5% B 

17% 

A 

6% 

X 

72% 

Primary  Education in Iparralde (Total: 26.407 pupils) 



1. HIGH SCHOOL BAC (X, A, B, D AND SOON 

TRI) 

 



1. BATXILERGOA IN BAC (X, A, B AND D) 

 

 

 

 

 

 

 

 

Basque Government, 2014 



1. HIGH SCHOOL IN NAVARRE (G, A AND 

D) 
 

 

 

 

 

 

(Zabaleta, 2006:172) 

 

• Iparralde: 600 pupils in total learning 
in Basque (Baxok et al., 2003) 

 



1. CHALLENGES 



1. MORE CHALLENGES 

 



1. AND MORE CHALLENGES 

 



1. AND THE EPIC FAIL 

• 32% of D students would not pass a 
B2 exam in Basque after they 
complete their studies!!!! 
• 67,4% in B 

• 100% in A (raising monolinguals?) 

(Erriondo et al. 2005) 

 

 

 



2. UNIVERSITY 

0% 

0% 

100% 

19, 06% 

100% 



2. UNIVERSITY (PHDS IN BASQUE) 

0% 

6,80% 

6,06% 

6,60% 



2. VOCATIONAL TRAINING 

•Data from BAC 
 

 

 

 

 

 

 

 

 

Basque Government, 2014 



2. CHALLENGES 



3. ADULT LEARNING 



3. ADULT LEARNING 

85% 

12% 

3% 

Adult learning 

Lessons e-learning mixed

16-20 

14% 

21-25 

9% 

26-30  

11% 

 31-35 

13% 
36-40 

15% 

41-45 

14% 

46-50 

10% 

51-55 

5% 
>55 

9% 

Adina 

66% 

34% 

 33.502 ikasle  

 Emakumezkoak  Gizonezkoak



3. CHALLENGES 



SOME HOPES AND FEARS 



DISCUSSION 

• The end of a lifelong love? 
• New approaches and domains 

• Models/options need to be changed 

• Language use is key – and we do not 
use it 

• Two issues regarding attitudes 
• Covert negative attitudes are visible 

again 
• Money, language conflict 

• «Basque is revitalized» 



REFERENCES 
• Basque Government (2015). V. Inkesta Soziolinguistikoa, Gasteiz: Eusko Jaurlaritzako 

Argitalpen Zerbitzua. Helbidea: 
http://www.euskara.euskadi.eus/contenidos/informacion/argitalpenak/eu_6092/adjuntos/V.
%20Inkesta.pdf 

• Basque Government (2014), Gasteiz: Eusko Jaurlaritzako Argitalpen Zerbitzua. Helbidea: 
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform 

• Baxok, E. et al. (2003) «Euskal irakaskuntza Ipar Euskal Herrian» in BAT Soziolinguistika Aldizkaria. 
Helbidea:  http://www.soziolinguistika.eus/node/1305 

• Erriondo, L. et al. (2005). “Hizkuntza ereduen porrota frogatu da”, in HikHasi, 99. Zenbakia, 
Helbidea: http://www.hikhasi.eus/artikulua/1012 

• Sotés, P. (2010), “Euskararen presentzia publikoa Nafarroako Unibertsitate Publikoan” in BAT 
Soziolinguistika Aldizkaria, 75. Zenbakia, 23-37 orr. Helbidea: 
http://www.soziolinguistika.eus/files/Euskararen%20presentzia%20Nafarroako%20Unibertsitate
%20Publikoan.%20Pablo%20Sot%C3%A9s.pdf 

• Soziolinguistika Klusterra, (2012), ARRUE proiektua: Ebaluazio Diagnostikoa 2011: ikasleen 
hizkuntza erabileraren datuak, Andoain: Soziolinguistika Klusterra. Helbidea:  
http://www.soziolinguistika.eus/files/ED2011_Emaitza_nagusien_txostena.pdf 

• Topagunea, (2014), “500 mintzalagun baino gehiago daude Euskal Herrian, Helbidea: 
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/ 

• Zabaleta, P. (2006). “Nafarroa: Unibertsitate aurreko hezkuntzan dauden hizkuntza ereduen 
balorazioa eta proposamenak” in BAT Soziolinguistika Aldizkaria, 60. Zenbakia, 163-178 orr. 
Helbidea: http://www.soziolinguistika.eus/files/Pakita%20Zabaleta.pdf 

 

http://www.euskara.euskadi.eus/contenidos/informacion/argitalpenak/eu_6092/adjuntos/V. Inkesta.pdf
http://www.euskara.euskadi.eus/contenidos/informacion/argitalpenak/eu_6092/adjuntos/V. Inkesta.pdf
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hezkuntza.ejgv.euskadi.net/hezkuntza-estatistika/-/inform
http://www.hikhasi.eus/artikulua/1012
http://www.soziolinguistika.eus/files/ED2011_Emaitza_nagusien_txostena.pdf
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://topagunea.eus/2014/02/5-500-mintzalagun-baino-gehiago-daude-euskal-herrian/
http://www.soziolinguistika.eus/node/5950
http://www.soziolinguistika.eus/node/5950
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Some opening comments



Egun on!!!



What if... we cannot revitalize 

our language any more?



“If you want different results than 

what you’re getting, you have to 
try different approaches” 



"IT'S THE INTERDISCIPLINARITY, 

STUPID!"



E5 by the Society of Basque 

Studies: reinventing the wheel?



Appreciative Inquiry: “the power 

is in the question”



Asset/Capital Based Community 

Development



Participatory Scenario Planning



What we did so far



Some best practices now



Hitzargiak.eu



Corpus expansion



Club de debate



Sylheti



Heritage - documentation



Language diversity



Acolliment linguístic + MAP



Development aid: Garabide



development aid

• Ekeguusi

• garabide



ELE: Assesment of Linguistic Impact



Linguistic ecology beyond discourse



Cross roads



Irrien lagunak



More 

than 

raising

kids



Empowering language activists



Fund raisers and much more



Anything else?



Transdisciplinary
humanistic
research at its
best

Case studies where 
documentation also meant 

revitalization

Beñat Garaio Mendizabal – Society of Basque Studies

ENGHUM – Warsaw March 2017





Remembering Part I



Documentation <> Revitalization



Nap time? 



burza mózgów :)



To bear in mind (Thanks, Julia)

Phases of project planning
Superphase 1
1. Choosing a location/language
2. Doing background research
3. Obtaining contacts and permission
4. Identifying funding agencies
Superphase 2
1. Developing a schedule
2. Planning a budget
3. Planning accommodation
4. Identifying necessary equipment
5. Deciding on archiving



Concluding remarks



benyat@garaio.eus



Revitalisation
or re-folklorisation?

The aesthetics and politics
of the New Maya Song

Genner Llanes Ortiz
g.d.j.llanes.ortiz@arch.leidenuniv.nl

Leiden University

Engaged Humanities conference
15-16 November 2017; Warsaw, Poland



[Yukatek] Maya World

151,058 km2 (58,324 sq mi)

147,748 km2 (57,046 sq mi)

Larger than Bangladesh, Greece, 
Nicaragua, Bulgaria, Guatemala, 
Hungary, etc.

Map from Wikimedia

Map from http://www.radio-now.co.uk/main.htm

http://www.radio-now.co.uk/main.htm


U K’áajlay Maaya T’aan I

üYucatec Branch: Mopan, 
Lacandon and Itza.

üWritten in Maya hieroglyphs 
in Dzibichaltun, Chichen
(Lacadena)

üPre-colonial variants: 
Canpech, Uaymil.

üLanguage name was 
recorded as “Maya” since the 
16th century.

Halakal Lintel; Ek Balam, Yuc. (from Voss and Kremer 
2000:159 via ResearchGate.Net



üMaya kept by Spanish 
religious and civil authorities 
for different purposes.

üMayas escaping colonial 
control continued writing in 
Latin characters (Chilam
Balam).

üMaya continued as lingua 
franca in the whole region 
until 1970s.

U K’áajlay Maaya T’aan II

Image taken from Princeton Mesoamerican Manuscripts 
(C0940): http://libweb5.princeton.edu/mssimages/meso-

princeton1.html

http://libweb5.princeton.edu/mssimages/meso-princeton1.html


qHistorians estimate: 90% 
speakers by end of the 19th c.

qOfficial 1910 census: 52%.

qOfficial 1990 census: 34.19%

qOfficial 2015 census:  18%

q796,406 speakers in the 
country: 9% Merida, 7% 
Cancun & 2% San Francisco 
Bay Area.

Displacement of Maya
Jo’-Mérida

Cancún

Map by CDI Mexico, 2006.



• Linguistic rights recognized but 
not right to consultation or to 
own government

• ”Agreement for the Sustainability 
of the Yucatan Peninsula” (ASPY): 
land grabbing & green washing?

• Vast areas earmarked for GMO 
cultivation of soy beans and 
maize.

Territorial Displacement

From Saur Energy International’s website. For illustration purposes 
ONLY. This company is NOT involved in solar farms in Yucatán.



• Linguistic rights recognized but 
not right to consultation or to 
own government

• ”Agreement for the Sustainability 
of the Yucatan Peninsula” (ASPY): 
land grabbing & green washing?

• Vast areas earmarked for GMO 
cultivation of soy beans and 
maize.

Territorial Displacement

From Saur Energy International’s website. For illustration purposes 
ONLY. This company is NOT involved in solar farms in Yucatán.



v16th c. Maya Songs: Cantares de 
Dzitbalché.

vEarly 20th century:  Yucatecan trova
(regional bolero) in Maya: Chan Cil. 
Non-indigenous elites promote 
choral singing and operas.

v1980s: Maya song documented in 
ceremonial chants, lullabies, 
humorous songs; also trova, 
ranchero and cumbia.

Maaya K’aay: Maya Song

Taken from http://www.yucapedia.com/
“Chan Cil (Padre de la Trova Yucateca)

http://www.yucapedia.com/


• 2000s: Túumben Maaya K’aay
promoted by State institutions: 
cumbia, ranchero, ballad, 
orchestra.

• Young people from Central 
Quintana Roo take up hip hop, 
reggae, ska & pop rock.

• Pat Boy (Jesús Pat) promotes 
Bobóok Chi’ (“Hitting with the 
Mouth”: Maya Rap). Creates 
ADN Maya “label” in 2015.

Aesthetics of
New Maya Song I

Taken from Facebook.com/patboy.rapmaya/ 



• Along so-called Maya Riviera, 
Maya speaking gang members 
start writing & recording their 
own rap songs and videos.

• MC Micro (Carlos Caamal) and 
relatives found DGS (Dueños
del Gran Sonido) – Xíik’ Naal
(Flying) record “house” since 
2013. 

Aesthetics of
New Maya Song II

Screencap from video clip by Letra X Letra Ft El Micro Mc -
Respeto, Honor y Flow on YouTube



• Maya Song promoted by the State, 
instrumental to neoliberal 
multiculturalism.

• Independent music producers: 
“unknown” (even to researchers).

• Maya Song broadcasts in social media, 
not mass media.

• Clashing styles (“clean” vs. “gangsta”) 
are regulated by State institutions who 
decide to whom they want to support 
and reward.

Politics of New Maya Song

Taken from Facebook.com/DeTradicionYNuevasRolas



Discussion

- Post-modern hybridity + “noble 
savage” = Winning formula?

- What stories? What images?

- Aesthetics of rural poverty & 
marginalization: atractive to 
young people?

- Exotic language:  “simple lyrics”?

- Depoliticization of New Maya 
Song

372,072 views since 4 May 2016
Screen capture:

https://verne.elpais.com/verne/2016/05/18/mexico/1463530322_435174.html

https://verne.elpais.com/verne/2016/05/18/mexico/1463530322_435174.html


C o n t e m p o r a r y
I n d i g e n o u s M u s i c :
A n o p p o r t u n i t y f o r

r e v i t a l i z a t i o n ?
D r. G e n n e r L l a n e s  O r t i z

Yu c a t e c  M a y a  a n t h r o p o l o g i s t
U n i v e r s i t y  o f  L e i d e n









Hamac Caziim – Divine Fire
(Comcáac – Seri language)



• Seri singing canon – themes, aesthetics, performance 

• Comcáac rennaisance (1990s) – Land rights struggles, research 
collaborations, education projects, community authorities

• “Indigenista” policies – fragmented governmentality

• Recreating the traditional songbook & the birth of “Seri metal”

• HC legacy: Xeecoj (Wolf), Zara Monrroy & Sö Zaah (Sun Light) 
- Xepe An Cöicoos Festival

Hamac Caziim in context



Vayijel – Guardian Spirit
(Bats’i k’op – Tsotsil language)



• The “long lost” songbook of the Tsotsil Maya 

• The 1994’s Zapatista rebellion: intercultural encounters of 
sound politics

• Finding your own voice:  the multiple iterations of the 
Jaguar Song (Bolomchon)

• The State’s shadow: negotiating the stage & the market

Vayijel in context



Mayan Poetry
(Maaya t’aan – Yukatek Maya language)



• A World Apart? Yucatecan cultural politics and Maya 
(mis)appropriations  

• “Philanthropic ogres” & the birth of the Pan-Yucatec Maya 
movement (1980s)

• A bad romance? State sponsorship & neo-folklorism

• Bóoboj Chi’ –Young Maya rappers take over the stage (& 
the internet)

Mayan Poetry in context







• Mexico:  An ambiguous, language-killing State (Estado 
linguicida) 

• “Managing the Other”: nationalism & Indigenous cultural 
(mis)appropriation

• CIM: racismo & corporatism

• Linguistic rights: Political rights?

• Mass media & the pressing demands of Indigenous peoples

An opportunity for 
revitalization?



• Understanding language dynamics & ideologies

• Community responses: How do we measure the impact of 
CIM?

• Understanding song & language aesthetics?

• What do we do with purism / loanwords?

• What do we do with Indigenous identities, the 
government & the media?

What we need to know / do?



Gregory Haimovich 
University of Warsaw 





“A situation that is much less well represented among the projects funded 
by programs for endangered languages is that of historically important 
languages with large numbers of speakers but no well-defined official 
status. Such languages are located and often dispersed in regions where 
their speakers have occupied an inferior socio-economic position for many 
centuries, and they are much more difficult to reach and support than 
small speaker communities with a high degree of internal cohesion. Most of 
these languages are subject to a dramatic language shift that threatens to 
interrupt their transmission to future generations, if it has not already done 
so. This process has already caused enormous losses, and it seems to be 
only a matter of time before such languages will disappear completely. 
Driven by social and attitudinal factors deeply rooted in history, this 
massive language shift is difficult to reverse, and it requires more complex 
techniques than language maintenance and revitalization in small language 

communities, if any success can be expected at all.” (Adelaar 2014) 
 



Howard (2011) 



2001 2012 

Spanish 5,064,992 (61.2 %) 6,690,486 (64.4 %) 

Quechua 1,555,641 (18.8 %) 1,680,384 (16.2 %) 

Aymara 1,277,881 (15.4 %) 1,021,513  (9.8 %) 

Total Population 8,274,325 (100 %) 10,389,903 (100 %) 

STATE OF QUECHUA AND AYMARA IN BOLIVIA  

(FIRST LANGUAGE LEARNED IN CHILDHOOD) 

http://www.ine.gob.bo/indice/visualizador.aspx?ah=PC20113.HTM, 
Cancino 2015 



Failures at the stage  
of elaboration of neologisms 



Two strategies of lexical modernization 
 

1. Use of borrowings 

2. Coinage of neologisms based on indigenous lexicon and morphosyntax 

 

Cerrón-Palomino (1990): coinage is a preferable strategy in the case of 

minority and oppressed languages, since loanwords are already used 

extensively and an increase in their number only contributes to the “lexical 

subjugation” of these languages 

 

On the other hand, massive coinage of new words and rejection of well-

established borrowings may alienate common speakers and create a gap 

between them and language planners 



Four criteria of a “good neologism” 

(Cabré  1999, “Terminology: Theory, Methods and Applications”) 
 

1. It has to designate an explicitly delimited, stable concept. 

2. It has to be as transparent is possible 

3. It has to be brief and concise as possible. 

4. It has to conform to the phonology and grammar of the language. 

 



Gómez Bacarreza, Donato (1992): Diccionario Quechua 
especializado. La Paz, Bolivia: Teddy Libros. (GB) 
 
 

Manya Ambur, Juan Antonio (1993): Paqtay Rimayqelqawa: 
Diccionario Jurídico Castellano ‒ Quechua. 
Cusco, Peru: Cultura Inca de América. (MA) 

Failures at the stage of elaboration 
Quechua neology of individual authorship: 

two dictionaries of the same period 



Preference for compounds over derivations 
 

ley orgánica (‘constitutional law’) –  
suyu paqtay qelqamanta kamasqa apusimi   (MA) 

 

Use of one Quechua term for interpretation  
of two or more concepts 
 

qhaparichiq  (‘one who makes shout’) –  
a) ‘speech apparatus’, b) ‘prosodic accent’  (GB) 
 

sananpa  (‘sign’) – a) ‘letter’, b) ‘phoneme’ (GB) 
 

Use of few Quechua terms for interpretation of one concept 
 

‘science’ – a) yachana, b) yachaq  (GB) 
plazo/’term’ – hunt’ana punchay, hunt’akuy, hunt’akuq, unay  (MA) 
 
 
 



Quechua Language Pack for Microsoft Windows (v. 8.1) 

‘notepad’ – willakuykuna qillqana (“place/tool for writing messages”) 

‘documents’ – qillqa willakuqkuna (“those which inform by writing”?) 

‘my documents’ – qillqasqa willakuyniykuna (“my written messages”) 
 

‘switch off [computer]’ – wañuchiy (“to kill”) 
 

Unexpected switching from three-vowel to five-vowel orthography 
 

The language pack is heavily incomplete, many terms are used  

in Spanish or even English language  

 



Failures at the stage  
of implementation of neologisms 



Divergence of terminology 
(the case of “Medical Quechua”) 

Quechua names for tuberculosis 

 

 

 

SOURCE QUECHUA TERM 

Academia Mayor de la Lengua Quechua (2005): 
Diccionario Quechua ‒ Español ‒ Quechua / Qheswa ‒ 
Español ‒ Qheswa Simi Taqe. Segunda edición. Cusco: 
Gobierno Regional. 

soq’a onqoy 

qhaqya onqoy 

Cadillo Agüero, Silvestre F. (2012): Quechua médico: 
curso selectivo. Lima: Universidad de San Martín de 
Porres, Facultad de Medicina Humana. 

tuberculosis 

tuwirculuusis 

tiisiku 

Pan-American Health Organization, World Health 
Organization (2013): Diálogo Médico Paciente en 
Quechua, review of translation by Diether Flores 
Chumacero. La Paz, Bolivia: PAHO / WHO. 

ch’ujuwan unquy 

United Nations Population Fund (2011): Palabras Clave 
para Atención en Salud ‒ Quechua de Cusco. 

surq’an unquy 



Negative factors in Quechua language planning 

(and in the implementation of neologisms accordingly) 

 

1. Lack of coordination between Peruvian and Bolivian agents of 

Quechua language planning 

2. Conflicts between agents  within one country 

 In Peru: between  the Academia Mayor de la Lengua Quechua in 

    Cusco and linguist circles of the Lima universities. 

 

As a result, Quechua language planning acquires horizontal 

character, whereas, according to the classical theory, only vertical 

language planning can be successful. 

 



How the new terminology can reach the speakers? 
 

The planners usually try to introduce their achievements  
with the help of dictionaries (for example, AMLQ). 
 
A common problem of Quechua dictionaries and other printed 
materials in the language is small numbers of copies. It is almost 
impossible to find this production on sale in Quechua-speaking areas 
 
In addition, dictionaries are not considered as a primary tool of lexical 
modernization, as they mostly serve lexicographic purposes 
(documentation and not implementation) 

 



Other channels of the implementation 
of Quechua neologisms (actual and potential) 

 

1. Bilingual education 

The development of IBE in Peru and Bolivia in the end of 20th century boosted 

creation of new Quechua terminology that could be used in educational 

curriculum. 

The most remarkable project – PROEIB-Andes (Cochabamba, Bolivia) 

A number of schools where IBE is implemented is still not large, especially in 

Peru (no bilingual education in Cusco and its surroundings). 

Teachers involved in IBE do not always properly realize their tasks and often 

do not use the elaborated terminology in the way it should be used or do not 

use it at all. 

Common problems of the rural education in Andean countries in the case of 

IBE only turn to be more acute. 

 



Other channels of the implementation 
of Quechua neologisms (actual and potential) 

 

2. Mass media 

Periodicals in Southern Quechua  

have very scarce presence, 

and are found only in Bolivia.  

 

 

There is a Quechua broadcast on many provincial radio stations, but it is 

never full-time and mostly consists of folk songs and evangelical programs. 

President Evo Morales recently prompted development of TV broadcast in 

Quechua and Aymara, but there has been no evidence of any significant 

outcome (only short round-ups twice a day). 



Main problems of the lexical  
modernization of Southern Quechua 

1. Decentralization/Fragmentation of activities 

2. Sociocultural gap between  

    planners and ordinary speakers 

    a) the primary language of the majority of planners is not Quechua 

but Spanish; 

     b) sometimes the planners also tend to create an opposition between 

the language promoted by them and the daily spoken language  

      (the case of the Academia Mayor de la Lengua Quechua) 

 



What can be changed 
 

1. An institution engaged in lexical modernization must not despise the 

common speakers for their manner of speaking, but instead should study 

the daily speech and seek for a compromise, explaining and trying to 

convince the people that the conducted planning process is justified. 

2. An institution or a group of activists must be concerned with creation of 

an informational organ, where they could present their achievements to 

the public, explain the meanings of new terms and how they are formed. It 

is also preferable that such an organ would be interactive. If dictionaries 

are published, they must be easily accessible to the population of 

speakers. 

 

It should be always taken into account that  elaboration cannot exist 

without implementation, so we can assume that the most effective 

organization would be the one, which would conduct both of these activities. 

 



Can horizontal language planning be successful? 
 

 A foundation of an authoritative commission, supported by the 

governments of both countries, could help to solve the problem of 

decentralization, but the governments are indifferent to the 

unification of Quechua planning. 

The presence of many agents of Quechua language planning 

makes it difficult to obtain financial support. 

On the other hand, horizontal language planning creates the field 

always opened for a new initiative, and such a new initiative may be 

more effective than the methods practiced by experienced and 

reputable institutions (as they see themselves). 

 



“Institución Tarpurisunchis”  
and their video programming 

 

 

 



“Institución Tarpurisunchis”  
and their video programming 

 

 

 



Gregory Haimovich  
University of Warsaw 



Why is lexical modernization important  
for language revitalization? 

Fishman (2001: 14): “Threatened languages cannot afford functionally 
diffuse or free-floating efforts. Or, to put it another way, threatened 
languages must establish both (1) a priority of functions, and (2) a 
priority of linkages between functions in order to derive the maximal 
benefit from their relatively weak resource base and unfavorable 
resource competitive setting. 

 

Cabré (1999: 48): “The health and survival of a language depends on its 
being appropriate for all contexts of communication identified by a 
society. A language reduced to informal usage only begins to lose its 
prestige and in the end disappears.” 

 

Sallabank (2011: 279): “If speakers wish to expand the use of a language 
to new domains (such as education or technology), new vocabulary will 
undoubtedly be required, which may arouse further controversy: how will 
new terms be decided, and by whom? Should they be influenced by the 
majority language, or emphasize differences? “ 
 



Borrowing or Coining? 

Cerrón-Palomino (1990): An endangered language must defend itself in 
the situation of “linguistic subjugation” and not solve the problem of 
modernization by the means of borrowing, which has already had a 
devastating effect on the language. However, thoughtless purification 
of an endangered language means another unwelcomed and 
unproductive extreme. 

Johansson (2002): “The negative results of purism in communities 
speaking endangered languages is a well-established fact. Strongly 
dominated codes in areas of intense communication with dominant 
codes may survive owing to their openness and functionality. 
Copying in general fulfills the communicative needs of the speakers.  

 

The question of prestige: Borrowing is often thought as conditioned by 
a higher prestige of a source language, so… 

 Does the low prestige of  a recipient language causes massive 

borrowing or does the massive borrowing contribute  

 to the low prestige of a language? 



Defining the field 

1)  Social characteristics: 
 – desire to modernize (access 
to education, decent income, 
facilities, health services), 
 – desire to preserve the 
ancestral culture and 
language. 

 
2)  Number of speakers: 

 – those with large number of 
speakers are hard to embrace 
if there is a limited amount of 
resources and usually some 
planning activity is already 
carried on 
 – those with very small 
number of speakers are 
probably in need for more 
urgent measures, such as 
documentation and restoring 
basic inter-generational 
transmission 



Securing the field 

!  Collecting maximum information about the field 

!  Preliminary contact with someone who knows/ 

 works in the field, who could help as a mediator 

!  Visiting the field 

!  Establishing contact with leaders of a language community 

!  Explaining your objects and achieving their permit 

!  Making some preliminary survey among the speakers 

!  Securing contact with local authorities 

!  Study the language! 



Defining the goals 

!  What social functions  must the language obtain/regain, 
according to the opinion of the leaders of the speaking 
community (results of surveys also count)? 

 

!  Different options of semantic domains: 

 –  school education 
 –  mass media 

 –  commercial project 
 –  health services 

 –  human rights 

 –  ecology 



Group of ‘elaborators’ 

!  No less than three people, no more than ten (but…) 
!  Bilingual members of the language community, i.e. well proficient in the 

language of majority (LM) 

!  Who can join such a group? 
 –  leaders 
 –  elders 
 –  local teachers 
 –  local young professionals and activists 
 –  other respected members of community 

!  Prepare a list of terms in LM together with a researcher, but can also invent 
specific term in their own language that does not have an analogue in LM 

!  Each member of the group elaborates an indigenous analogue for each 
term, can be made gradually (terms can be divided into groups of 10-15) 

!  Loan words are acceptable if so is the choice of a group member 
!  Finally, the elaborated indigenous analogs are discussed between members 

of the group and sort out 3-4 of them for one LM term 



Group of ‘verifiers’ 

!  Representative sample of the language community (must include 
people of different gender, age, profession, geographic location and 
even dialect) 

!  Size depends on a presumed number of speakers (for example, 
1:100 if a language counts more than 10,000 speakers or 1:20 if 
there are less then 2,000 speakers) 

!  People from the group should be asked to choose between the 
variants coined by “elaborators” the most appropriate one in their 
own view 

!  Structure and even size of the group may change (people often 
become unavailable, extremely busy, etc.), but it should not affect the 
representativeness of the group 

!  Anybody of the native speakers, who agrees to participate as a result 
of survey, can join the group 

!  The process requires minimum efforts and minimum time on the part 
of a verifier (people can be contacted whenever and wherever they 
find it convenient) 



Researcher’s tasks 

! Regulate but not rule the process 

! Make surveys and interviews 

! Prepare a list of LM terms together with ‘elaborators’ 

! Organize collective discussions with ‘elaborators’, 

participate in them, make recordings of them 

! Visit ‘verifiers’ and collect their choices 

! Collect and analyze results of lexical elaboration 

! Take part in implementation of the new terminology 

! Evaluate the results of implementation 



Sociolinguistic aspects of the research 

!  Have the process of lexical elaboration proved effective? 
!  Was it possible to elaborate a planned amount of terminology 

by the method described? 
!  Was it implemented as planned? 

!  Does the population of speakers become aware of the new 
terminology? 

!  What is their attitude to the process? 
!  What has been the attitude of the participants in the process, 

how do they evaluate it themselves? 
!  Has the project changed the linguistic attitudes inside the 

community, in what respect? 

!  Is there is a desire among the participants/ other speakers to 
extend the project onto other social domains? 



Linguistic aspects of the research 

! What are the semantic and morphosyntactic features 
of neologisms proposed by ‘elaborators’?  

! What are the semantic and morphosyntactic features 
of neologisms approved by ‘verifiers’? 

! To what extent are neologisms influenced by the 
lexicon of the dominant language or another 
language of wider use? 
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Why terminology planning is important 

in language revitalization 
Gregory Haimovich 

University of Warsaw 



What is terminology planning? 

Language 
planning 

Corpus planning 

Terminology 
planning 

Branch of corpus planning, which deals with 
elaboration, standardization and implementation 

of terminology in selected fields 

Terminology planning  
vs.  
Terminology studies  

Methodology 
vs. 
Discipline 

Terminology is currently seen as an art or practice 
rather than as a science. Even though it has a well-
defined aim to satisfy the expressive needs of its users, 
its working methods are mainly empirical. Theoretical 
research and the refinement of the processes of 
recognition, analysis and creation of terms must 
improve before terminology can be placed among the 
sciences deriving from linguistics. (Dubuc 1985) 

Practices however well-established, do not 
constitute a discipline, but there is no denying a 
long history of methodologies which themselves 
require theoretical underpinnings to justify their 
distinctive nature. (Sager 1990) 



Relevance of terminology planning 
for marginalized languages 

!  Representation of a language in a new or 
earlier abandoned domain perfectly 
addresses the problem of marginalization 
(both in the eyes of sociolinguists and 
native speakers) 

!  Image of a language suffers from claims 
that it doesn’t have enough means to 
express “complex” or “abstract” concepts 
and thus cannot be used in education and 
other important domains 

!  Terminology planning creates a framework 
for efficient collaboration between linguists/ 
sociolinguists and native speakers 

“[Language planning] is primarily the means, 
whereby less fortunate language communities 
organize their self-defense, as well as their inter-
translatability, at least to some extent and in some 
functions, vis a vis one or another 'international 
language’”. (Fishman 1987) 

“Today, one world-wide challenge of language 
planning research and terminology scholarship 
lies in working out the details of how to create 
specialized discourses for functional (as opposed 
to mere symbolic or demonstration) purposes. In 
other words, the concern is one of ensuring that 
many more languages are able to serve as means 
for communicating specialized information and 
knowledge, so crucial to the pursuit of goals on 
the global agenda, for example, the environment, 
international public health, empowerment, 
democratization and good governance, etc.”. 
(Antia 2000) 



Adaptation of terminology planning to  
the conditions of language endangerment 

No governmental body – disadvantage or advantage? 

 
 

              
 
 
 
 
 

             
             

            The case of Radio San Gabriel 
in El Alto, Bolivia (Swinehart 2009)  

“Empirical studies suggest that 
broadcasters, journalists and writers create 
and disseminate vocabulary with far greater 
success than government agencies”. 
(Jernudd & Das Gupta 1971) 

“If government agencies take charge of 
terminological activities, they can give new 
terms a legitimacy that they could never 
obtain from a non-governmental body, no 
matter how highly organized or well 
researched”. (Cabré 1999) 



1. Conflict situations 

In most of the cases, there is no language institution  
with commonly recognized authority 

  (possible exception – The Academy of Kaqchikel language in Guatemala) 

 

A conflict between speakers (as groups or individuals) may rise about: 

•  dialectal differences 

•  how much material for the new lexicon should be borrowed 

•  how far a lexical elaboration should go 

•  each term taken separately 
 

Indirect conflict: concurring activities  

in the same field 

          Terminological disarray 

lesser languages 

bigger languages 



Conflict situations: harmful disarray 

SOURCE QUECHUA TERM 

Academia Mayor de la Lengua 
Quechua (2005): Diccionario 
Quechua ‒ Español ‒ Quechua. 
Cusco: Gobierno Regional. 

soq’a onqoy 

qhaqya onqoy 

Cadillo Agüero, Silvestre F. 
(2012): Quechua médico: curso 
selectivo. Lima: Universidad de 
San Martín de Porres. 

tuberculosis 

tuwirculuusis 

tiisiku 

Pan-American Health 
Organization, World Health 
Organization (2013): Diálogo 
Médico- Paciente en Quechua. 
La Paz, Bolivia 

ch’ujuwan unquy 

United Nations Population Fund 
(2011): Palabras Clave para 
atención en salud ‒ Quechua 
de Cusco. 

surq’an unquy 

“Quechua names” for tuberculosis  



2. Problem of implementation 

 
Tackles mostly bigger, geographically dispersed languages 

!  Lack of media sources to disseminate new terminology 

!  Inadequate media sources (e.g. dictionaries) 

!  Lack of resources to verify the acceptance of the new lexicon 

!  Lack of preoccupation in this respect 

!  Producing terminological sets for unplanned fields 



3. Finding balance between 
 purist neology and borrowing 

!  Awareness of different strategies and absence of taboos 

!  Preferences of borrowing: languages (internatonalisms, L1, 
neighboring languages, related languages) 

!  Preferences of borrowing:  
semantic domains 

     (Tadmor 2009) 



4. Revision of the principles 
of a ‘good term/neologism’ 

Four criteria of a “good neologism” (Cabré 1999) 

1)  It has to designate an explicitly delimited, stable concept 

2)  It has to be as transparent as possible 

3)  It has to be brief and concise as possible 

4)  It has to conform to the phonology and grammar of the language 

Nahuatl: tepozpatlanki, ‘plane’; tepozcalmimilolli, ‘train’  

Navajo: béésh bee ak’e’alchíhí t’áábí nitsékeesígíí, ‘computer’ ! béésh nitsékeesígíí 

 
 
Is inter-translatability a universal value? 



Conclusions: roles for a linguist 
(sociolinguist, applied linguist) 

"  Conflict situations: negotiating between sides, suggestion of 

compromising options, conducting survey among the rest of speakers 

"  Problem of implementation: raising awareness. discussing and 

developing possible media of implementation, evaluation of 

acceptance among speakers 

"  Purism vs. Borrowing: informing about different strategies, basics of 

language contact typology 

"  “Good term”: not being implicit follower of methodology (linguistic and 

cultural specificity above) 
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