
Workshop 1
Context in Oregon

       Janne Underriner & Robert Elliott 
Northwest Indian Language Institute, 

University of Oregon

Tuesday 14 NOV 2017 
Engaged Humanities Workshops

University of Warsaw



Historical Background

What are the languages

What is the state of those languages

What are the powers that hold influence over those languages





Sovereignty and Identity 
1700s

1800s

1900s

Today



https://www.youtube.com/watch?v=ZZCvUroBpaE


Colonization First Brought

•Disease – Smallpox (from Europeans living in close 
proximity to livestock), flu and measles.

•Wars/Genocide
killing 85-90+% of Native Americans



1700’s policies
•1700s Indian Nations recognized as sovereign entities
•1755  British government assumed direct responsibility for Indian Affairs (BIA 
today) assuming a protectorate position
•1763  Proclamation established a western boundary along the crest of the 
Appalachian Mountains
•1787  Northwest Ordinance formed the blueprint for westward expansion of 
settlers. The government would observe “the utmost good faith” in dealing with 
Indians, protecting Indian land from ‘unjust and unlawful wars’
•1787  US Constitution Commerce clause established 3  sovereign entities – 
Indian Tribes, federal government, state government



Sovereignty Criteria:

A Sovereign Nation is a distinct, unique group 
of people who must have:

• a distinct language
•a distinct moral and religious structure
•a distinct cultural base
•a specific geographic area that is self controlled and 
regulated 



Sovereignty Criteria:

These governmental powers must be:
•acknowledged by the people who are subject to them
•be enforceable by some sort of authority -  military, police, or 
general citizen control
•be recognized by another sovereign. For Indian tribes, that 
recognition has taken place through treaties. 

Gayle Olson-Raymer, 2006 



1800s Policy
1800-1860  Removal and Containment - removal to Indian Territory – 
Oklahoma and Kansas – and to reservations and boarding schools
•1850  Donation Land Claim Act (by US Congress) - promoted 
homesteading settlements in the Oregon Territory (1846)
•1855-1864  Oregon, Washington Treaties
•1869   First intercontinental railroad completed
•1887   Dawes Act – the General Allotment Act - -the division of 
reservation lands into 160 acre family parcels
•1879   Carlisle Boarding School



Yakama and Oregon Treaties

•1851-1855  Western Oregon Treaties  
•1864  Klamath  
•1853  Cow Creek Band of the Umpqua  
•1855  Warm Springs  
•1855, 1866  Umatilla  
•1868  Burns Paiute  
•1855  Yakama  



Boarding School Era

"In the difference of language today lies two-thirds of our 
trouble ... Schools should be established, which children 
should be required to attend; their barbarous dialects should 
be blotted out and the English language substituted”.

(1868, federal commissioner on making peace with the Plains 
Indians, Atkins, Arkansas, 1887). 



















Kill the Indian, Save the Man

The purpose of Boarding Schools was:

•to break down our family ties

•to steal our children’s hearts and minds

•to train our children to a life of servitude and trade                                               

From the Yakama Nation National Cultural Center



20th Century Policies

•1924  US Citizenship 
•1934  Indian Reorganization Act (self-determination act) 
•1950-1960s  Termination and Relocation policies  
•1975  Self-determination (governance) Act 
•1977-1989  Federal Restoration Acts 
•1990-92 Native American Languages Act 
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27+ languages and 13 families









9 FEDERALLY RECOGNIZED TRIBES of OREGON
Burns Paiute

Confederated Tribes of Coos, Lower Umpqua and 
Siuslaw

Coquille Indian Tribe

Cow Creek Band of Umpqua Tribe of Indians

Confederated Tribes of the Grande Ronde 
Community

Klamath Tribe

Confederated Tribes of Siletz Indians

Confederated Tribes of the Umatilla Indian 
Reservation

Confederated Tribes of Warm Springs Reservation



9 FEDERALLY RECOGNIZED TRIBES of OREGON
Burns Paiute Burns Paiute (Northern Paiute)

Confederated Tribes of Coos, Lower Umpqua and 
Siuslaw

Miluk, Hanis Coos

Coquille Indian Tribe Southern Athabaskan

Cow Creek Band of Umpqua Tribe of Indians Takelma

Confederated Tribes of the Grande Ronde 
Community

Chinuk Wawa

Klamath Tribe Klamath

Confederated Tribes of Siletz Indians Southern Athabaskan

Confederated Tribes of the Umatilla Indian 
Reservation

Imatalam (Sahaptin), Nimipu (Nez Perce), 
Walla Walla (Sahaptin)

Confederated Tribes of Warm Springs Reservation Warm Springs Ichishkíin (Sahaptin), 
Northern Paiute, Kiksht
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Tribal Level 
Language can be housed in various departments such as

Education

Natural Resources

Culture and Heritage

Health

Independently

All overseen by the Tribal and General Councils



2000s Policy 

● 2001 Oregon Senate Bill 690 American Indian Language 
Teaching License 

● 2006, 2009  Esther Martinez Native American Language 
Preservation Act

● 2014 Oregon Indian Education Specialist position hired 
● 2015  Every Student Succeeds Act (ESSA)
● 2017 Oregon Senate Bill 13 Oregon Tribal History Curriculum in 

Public Schools



State Level
April Campbell 

Advisor to deputy state superintendent on Indian Education.

Works with creating Indian Education policy, including language 



Native American Languages Act (NALA) 1990

Sec. 104 (2). It is the Policy of the United States to- allow exceptions 

to teacher certification requirements for Federal programs, and 

programs funded in whole or in part by the Federal Government, for 

instruction in Native American languages when such teacher certification 

requirements hinder the employment of qualified teachers who teach in 

Native American languages, and to encourage State and territorial 

governments to make similar exceptions;



State Level and Region

• 2001 Oregon Senate Bill 690 (342.144) – American Indian 
Language Teaching License 

• 2007 Washington RCW 28A.410.045 - First peoples' language, 
culture, and oral tribal traditions teacher certification act: 
Honoring our ancestors

• 2009 California AB 544 – Eminence Credential: American Indian 
languages



NALA - Language Programs in the Schools

 (8) encourage all institutions of elementary, secondary and higher 
education, where appropriate, to include Native American 
languages in the curriculum in the same manner as foreign 
languages and to grant proficiency in Native American languages 
the same full academic credit as proficiency in foreign languages.



K-12 Oregon Public Schools

K-12 Native language programs:

• Yakima Ichishkiin Wapato Middle School, EAGLE, Toppenish 
and Yakama Nation Tribal high schools

• Umatilla, Cayuse-Nez Perce, Walla Walla at Nixyaawii 
Community (high) School

• Siletz Dee-ni     Siletz Valley K-8 Charter School

• Tolowa Dee-ni     Del Norte High School

• Chinuk Wawa     K-1 and Willamina High School



Higher Education 

● Imatalam Blue Mountain, Pendleton, Oregon 
● Chinuk Wawa Lane Community College, Eugene, Oregon
● Kiksht Central Oregon Community College
● Yakama Ichishkiin University of Oregon 

2011  Oregon University System Native Language Policy - Incoming 
high school and college students who can show proficiency in their 
Native language 



Your turn

Questions to discuss:

In what ways is the case of Oregon language loss similar to 
your context? In what ways is it different? 

Is the term “language revitalization” sufficient to cover these 
situations of extreme language loss? Would we benefit by 
having a distinct - perhaps more suitable - term?

What are the policies you and your community work within? 



We’d like to thank Levina Wilkens, Virginia Beavert and Tony Johnson for their 
inspiration and direction, and Ichishkíin teachers Rose Mary Miller, Roger Jacob and 
Greg Sutterlict; Michelle Jacob, evaluator and Patsy Whitefoot, Indian Education 
Director, Toppenish, WA. school district. And we thank Chinuk Wawa teachers IN Grand 
Ronde, Oregon.  
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Assimilation 
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What is Culture Place-Based Curriculum Continued.. 

Woodhouse, J., & Knapp, C. (2000) Place based curriculum and instruction. (ERIC Document Reproduction 
Service No. EDO-RC-00-6).



�hæti yaka munk upqwəna

�upqwəna-lamiyay

�Gathering Hazel Shoots

ntsayka ɬatwa 

�
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20 Years of
Relationship Building

Case study of eBook Project



OVERVIEW



Field Project Timeline

Project

eBook Project

Initial grant idea
Modification of project
Delivery of product
Dissemination of project

Recent Past

NILI Contact

Previous projects
Collaborations
Graduate students
Summer Institute

Distant Past

Historical Context

Contact
Colonization
Boarding schools
Racism
University researchers

Future

Washback from Project

Students and teachers coming to SI
Students coming to the UO
Students initiating research projects
_________________???
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Field Project Timeline

Present Project

eBook Project
Initial grant idea
Modification of project
Delivery of product
Dissemination of project

Recent Past

NILI Contact

Previous projects
Collaborations
Graduate students
Summer Institute

Distant Past

Historical Context

Contact
Colonization
Boarding schools
Racism
University researchers

Future

Washback from Project

Students and teachers coming to SI
Students coming to the UO
Students initiating research projects
_________________???



Project Goals

● raise visibility of language
● develop HS youth 21st century skills
● venue for language use
● foster new generation of language leaders



Our Project Model - PAR in Action

co-develop with HS language teacher see the Ss as budding language leaders

create small eBook library for  preschool 
immersion

build college resume of youth

train the HS students in tech skills unveil the books with preschoolers for 
leadership and intergenerational contact

project based learning design books shared with wider community



Portable Computer Language Lab



Portable Computer Language Lab





















Field Project Timeline

Project

eBook Project

Initial grant idea
Modification of project
Delivery of product
Dissemination of project

Recent Past

NILI Contact

Previous projects
Collaborations
Graduate students
Summer Institute

Distant Past

Historical Context

Contact
Colonization
Boarding schools
Racism
University researchers Future

Project Washback
Students and teachers coming to SI
Students entering UO/University
Students becoming leaders
_________________???



https://docs.google.com/file/d/0B75JpniStDSgbXlRbEppZlN1R0U/edit


https://www.thinglink.com/scene/934501315810164737










Your turn...
How do we measure the “success” of a “language” project like this? 

What parts of a PAR project like this could be useful in your community? What 
parts would not work?

How important is relationship building in your context? What elements of the past 
would be essential to know for any linguist or outside researcher entering your 
contact community?


